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SANTRAUKA 

Straipsnyje anglisko termino learning out¬ 
come vertimo j lietuvig svietimo terming 
sistemg pavyzdziu diskutuojami semanti- 
niai profesinig terming vertimo ypatumai. 
Atskleidziama sgvokos zymiklio ir sgvokos 
turinio atitiktis bei jg derme su jau egzis- 
tuojanciomis svietimo terming sistemo- 
mis, atsizvelgiant j skirtings svietimo rai- 
dg, kulturin^ tradicijg ir lingvistinius bei 
terminologinius skirtumus. Atskleidziami 
tiesioginio vertimo is vienos svietimo ter¬ 
ming sistemos j kitg semantiniai pavojai, 
kai isverstas terminas neatitinka pirmapra- 
des reiskinio prasmes pirmineje svietimo 
tradicijoje. 

PAGRINDINiy SAVOKy APIBREZIMAI 

• Apibreztis - sgvokg apibreziantis apraso- 
masis teiginys, padedantis jg skirti nuo susi- 
jusig sgvokg. 

• Nomenklatura - pagal is anksto nustatytas 
jvardijimo taisykles sistemiskai sutvarkyta 
tam tikros mokslo, technikos ar kitos srities 
terminija. 

• Sqvoka - tikroves kaip reiskinio (objekto) 
pazinimo vienetas, kurj sudaro savitas pozy- 
mig derinys. 


ABSTRACT 

In this article, an example of translation of the 
English term learning outcome into the Lithua¬ 
nian system of educational terms is used to dis¬ 
cuss semantic peculiarities of translating profes¬ 
sional terms. Consistency of a concept signifier 
and content of a concept, as well as their tune 
with already existing systems of educational 
terms are revealed, taking into consideration dif¬ 
ferent evolution of education, cultural tradition 
and linguistic as well as terminological differ¬ 
ences. Semantic risks of direct translations from 
one system of educational terms into another 
when a translated term does not correspond to 
the original meaning of a phenomenon in a pri¬ 
mary educational tradition are identified. 

DEFINITIONS OF KEYWORDS 

• Definition - a descriptive statement that de¬ 
fines a concept and helps to distinguish it from 
other related concepts. 

• Nomenclature - terminology of a particular 
scientific, technological or other field, systemi- 
cally ordered in accordance with naming rules 
set in advance. 

• Concept - a cognitive unit of reality as a phe¬ 
nomenon (object) comprised of a specific set 
of attributes. 
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• Sqvokos pozymis - abstrahuota tikroves 
reiskinio (objekto) ar reiskiniij (objektij) ai- 
bes savybe. 

• Sqvokq darninimas - veikla, kuria siekiama 
sumazinti arba pasalinti nedidelius skirtumus, 
esancius tarp dviejijarba daugiau sqvokq, kurios 
jau ir taip yra artimai tarpusavyje susijusios. 

• Studijavimo pasiekimas - subjektyvios stu- 
dento studijavimo pastangomis jgytos tam ti- 
kros zinios, mokejimai, vertybes ir poziuriai. 

• Studijavimo pazymys - konkreti studento 
studijavimo pasiekimq israiska skaiciumi, 
raide ar kitu simboliu, grindziama is anksto 
zinomais vertinimo kriterijais, nustatytais 
studijij rezultatrj pagrindu. 

• Studijavimo rezultatas - objektyvizuotas 
tam tikru pazymiu studento studijavimo pa¬ 
siekimas po vertinimo procedures, grindzia- 
mos jo asmeniniq studijavimo pasiekimq ly- 
ginimu su nustatytais studijij rezultatais. 

• Studijq rezultatas - objektyvus visuomenes 
bei darbo pasaulio reikalavimai, kuriais ap- 
rasoma, kq studentas privalo zinoti, suprasti 
ir gebeti padaryti pasibaigus studijij proce- 
sui; jie apibreziami ziniomis, mokejimais, 
vertybemis, poziuriais ir demonstruojamu 
kompetentingumu. 

• Terminas - zodinis bendrosios sqvokos zy- 
miklis specialiojoje dalykineje kalboje. 

• Terminq darninimas - veikla, kuria siekia¬ 
ma jvardyti tam tikrij skirtingij kalbij stjvok^ 
terminals, atspindinciais tokius pacius ar pa- 
nasius pozymius ir kuriij forma yra tokia pati 
ar kiek skirtinga. 

• Zymiklis - zenklas, kuriuo zymima s^voka. 
Zymikliai yra terminal, simboliai ir tikriniai 
vardai. 

jVADAS 

Po Bolonijos deklaracijos (1999 m.) praside- 
jusi Europos aukstojo mokslo pertvarka vyko 
ir vyksta lydima naujij svietimo reiskiniij, 


• Attribute of a concept - an abstract feature 
of a phenomenon (object) or phenomena (ob¬ 
jects) in reality. 

• Harmonisation of concepts - activity that 
aims to reduce or eliminate slight differences 
between two or more concepts that are already 
closely interrelated. 

• Learning achievement - subjective knowl¬ 
edge, skills, values and attitudes gained through 
learning efforts of a student. 

• Learning grade - concrete student’s learn¬ 
ing achievement expressed in a number, letter 
or any other symbol and based on assessment 
criteria that are known in advance and that are 
determined on the basis of learning outcomes 
standards. 

• Learning outcome - subjective student’s 
learning achievement that is objectivised by a 
certain learning grade after the procedure of 
assessment based on comparison of his/her 
individual learning achievements to the set 
learning outcomes standards. 

• Learning outcome standard - objective state¬ 
ments that, in accordance with requirements 
of society and labour world, describe what a 
student should know, understand and be able 
to do on completion of a learning process; it is 
defined in terms of knowledge, skills, values, 
attitudes and demonstrated competence. 

• Term - verbal signifier of a general concept 
in a specialised subject language. 

• Harmonisation of terms - activity that aims 
to name a specific concept of different lan¬ 
guages in terms that reflect identical or similar 
characteristics and the form of which is identi¬ 
cal or slightly different. 

• Signifier - a sign that signifies a concept. Signi- 
fiers can be terms, symbols and proper names. 

INTRODUCTION 

Reconstruction of the European higher educa¬ 
tion that started after the Bologna declaration 
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apibudinamij atitinkamomis stjvokomis bei 
juos jvardijanciais terminais. Pagrindine Bo¬ 
lonijos proceso kalba - anglij kalba. Siuo 
metu Bolonijos procese dalyvauja 47 salys. 
Daugumos is ji} valstybine kalba nera anglp. 
Vadinasi, Bolonijos proceso vartojami anglp 
kalbos terminal turi buti verciami j nacionali- 
nes Bolonijos proceso salip kalbas, kad Bolo¬ 
nijos proceso idejos pasiektp kiekviencj salies 
destytojip student^ bei kitus studijp proceso 
dalyvius. Kita vertus, esama reikalo keistis na- 
cionaline patirtimi, o tas keitimasis irgi daz- 
nai vyksta anglp arba kuria kita tarptautinio 
bendravimo kalba. Zmonip bendravimas tiek 
viena, tiek keliomis kalbomis yra nepaprastai 
sudetingas procesas, neisvengiamai implikuo- 
jantis prasmip uzkodavim^, persiuntim;j ir at- 
kodavimLj. - tai lemia tiek terminp, tiek spvo- 
kp paklaidas, neatitikimus. Esmines Bolonijos 
proceso idejos irgi uzkoduotos tam tikrais 
simboliais (siuo atveju anglp kalbos svietimo 
terminp nomenklaturos 1 simboliais), kad jas 
butp galima perteikti kitiems zmonems. 

Zmonip komunikacijos proceso metu 
spvokp reiksmes neisvengiamai daugiau 
ar maziau iskreipiamos, kai: a) adresantas 
uzkoduoja jas tam tikrais simboliais, kad 
jomis butp galima dalytis su kitais; b) kai 
adresanto uzkoduotos reiksmes jvairiau- 
siais budais perduodamos adresatui; c) kai 
adresatas si^ informacija atkoduoja savo 
SLjmoneje ir d) kai atkoduota informacija 
adresato s^monej e j ungiama j j au turim^ s^- 
vokp ir jp reiksmip sistem^. Visuose siuose 
komunikavimo etapuose pirmaprade pras- 
me daugiau ar maziau subjektyviai, vadina¬ 
si, ir objektyviai, iskreipiama. Pagrindinis 
mokslo pozymis - komunikavimo patiki- 
mumas (tikslumas), kai komunikuojantys 
mokslininkai po tais paciais semantiniais 2 


1 Anglij kalbos svietimo terminal nebutinai tiesiogiai atitin- 
ka kitos tautos, pavyzdziui, vokieciij, svietimo nomenklatura 
ir kulturos simbolius. 

2 Semiotikos dalis, tirianti zenklij santykj su objektais, ku- 
riuos jie zymi. 


(1999) has been followed by the appearance 
of new education-related phenomena that are 
described in terms of particular concepts and 
terms that name them. English is the main 
language of the Bologna process. Currently, 47 
countries take part in the Bologna process. Eng¬ 
lish is not an official language in the majority of 
these countries. Thus terms of the English lan¬ 
guage that are used in the Bologna process have 
to be translated into the national languages of 
the Bologna process member states so that the 
ideas of the Bologna process could reach every 
teacher, student and other study process par¬ 
ticipants. On the other hand, there is a need to 
exchange national experiences. This exchange 
is often carried out in English or any other 
language used for international communica¬ 
tion. Human communication is an extremely 
complex process both in one and in several 
languages. This process necessarily implicates 
encoding, transfer and decoding of meanings 
that often condition errors and mismatches of 
both terms and concepts. Essential ideas of the 
Bologna process are encoded in particular sym¬ 
bols (in this case, symbols of the nomenclature 
of the English language educational terms 1 ) so 
that they could be delivered to other people. 

During the process of human communi¬ 
cation, the meanings of concepts are inevitably 
distorted to some extent when: a) an addresser 
encodes them in some specific symbols so that 
they could be shared with others; b) meanings 
encoded by an addresser are in a variety of ways 
transferred to an addressee; c) an addressee 
decodes this information in his/her mind and 
d) decoded information is integrated into the 
system of concepts and their meanings that ex¬ 
ists in the addressees mind. In all these stages of 
communication, primary meaning is more or 
less subjectively (objectively as well) distorted. 
The main feature of science is reliability (accu¬ 
racy) of communication when scientists who 

1 Educational terms in the English language do not neces- 
sarily correspond to the educational nomenclature and cul¬ 
tural symbols of the other nation, for example Germans. 
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simboliais (musij kalbamu atveju dazniau- 
siai terminais) suvokia tas pacias prasmes 3 . 
Priesingu atveju bet koks, taip pat ir moks- 
linis, komunikavimas pasidaro painus ir 
klaidus. Akcentuodamas siuos bendravimo 
ypatumus G. W. Leibnicas (1646-1716), 
jvede apercepcijos 4 (lot. ad+perceptio - prie 
suvokimo) terming, apibudinantj zmogaus 
suvokimo proceso iskraipymus. J. F. Her- 
bartas, remdamasis I. Kanto (1724-1804) 
kriticizmo teorija, apercepcijos (suvoki¬ 
mo iskraipymo) radim^si aiskino dviem 
pagrindinemis priezastimis: a) skirtin- 
gais komunikacijos akto dalyviij prigimti- 
niais intelekto tipais 5 („apriori zinios") 6 ir 
b) skirtinga komunikacijos akto dalyviij 
patirtimi („aposteriori zinios") 7 . Akivaizdu, 
kad sudetinga: a) rasti du zmones su tapacia 
gyvenimiska patirtimi arba b) su identiska 
fizine bei dvasine (o galbut dvasine ir fizi- 
ne 8 ) prigimtimi. Vadinasi, suvokimo iskrai- 
pymai zmoniij komunikacijos procesuose 


3 Akivaizdu, kad kalbant apie moksk} kaip reiskinj, mokslo 
vartojamos prasmes turi atitikti objektyvi^ tikrov^. 

4 Suvokimo iskraipymai. Vokieciq filosofas, psichologas 
ir pedagogas J. F. Herbartas (1776-1841) si^ idej$ veliau 
ispletojo ir pritaike psichologijoje bei svietimo moksle 
(edukologijoje). 

5 Siuolaikinis karjeros projektavimo mokslas (daugiausia 
remdamasis J. Hollando teorija) skiria sesis prigimtinio in¬ 
telekto tipus: socialinj, intelektinj-verbalinj, praktinj-tech- 
ninj, meninj, verslq ir somatinj (skirtingose klasifikavimo 
sistemose sie tipai gali buti skirtingai klasifikuojami ir jvar- 
dijami, pavyzdziui, vietoj somatinio J. Hollandas vartoja 
konvencionalqjj). 

6 yyApriori zinios" - „zinojimas iki patirties“, kuris lemia, 
kaip, kokiu budu jgimtas zmogaus intelekto tipas interpre- 
tuos patiriamus tikroves faktus. Del sios priezasties kiekvie- 
no zmogaus intelektas sanduroje su tikrove labai specifiskai 
konvertuojasi j s^mon^ (prot^ ir vali^), del ko kiekvienas 
asmuo yra individualus ir nepakartojamas. 

7 „Aposteriori zinios“ - „zinios po patirties“ - lemia, kaip, 
kokiu budu zmogus, remdamasis savo individualaus inte¬ 
lekto tipu ir jau turimu tarn tikro lygmens individualiu s$- 
moningumu, interpretuos toliau patiriamus tikroves faktus. 
„Apriori“ ir „aposteriori“ ziniij terminai vartojami filosofq 
mokymuose nuo Antikos laikij. 

8 Paleontologas Teilhardas de Chardenas savo veikale 
„2mogaus fenomenas“ (1995, lietuviij kalba) teigia, kad bu- 
tybes dvasios charakteristikos lemia kuno tipo, kuriuo „ap- 
sivelka“ dvasia, kiekybinius ir kokybinius pozymius. 


communicate realise the same meanings 2 under 
the same semantic 3 symbols (in this case, terms). 
In the opposite case, any kind of communication 
(including scientific) becomes confusing and 
clumsy. Leibniz (1646-1716) emphasised these 
peculiarities of communication and introduced 
the term of apperception 4 (lot. ad+perceptio - to¬ 
wards perception) that describes distortions in 
the process of human perception. On the basis 
of Kant’s (1724-1804) theory of criticism, Her- 
bart enumerated the following two main rea¬ 
sons of apperception (distortion of perception): 
a) different types of inborn intellect 5 of individ¬ 
ual participants of communication act (“a pri¬ 
ori knowledge") 6 and b) different experience of 
communication act participants (“a posteriori 
knowledge”) 7 . It is evident that it’s difficult to 
find: a) two people with identical life experience 
or b) two people with identical physical and spir¬ 
itual (or maybe spiritual and physical 8 ) nature. 
This means that distortions of perception during 

2 It is evident that when talking about science as a phenom- 
enon, certain meanings used in science have to correspond 
to objective reality. 

3 A part of semiotics that analyses relations between signs 
and objects that these signs signify. 

4 Distortions of perception. A German philosopher, psy¬ 
chologist and pedagogue Herbart (1776-1841) developed 
this idea later and applied it to the science of education (edu- 
cology) and psychology. 

5 Contemporary science of career designing (basically on 
the grounds of Hollands theory) distinguishes six types of 
inborn intelligence: social, intelligent-verbal, practical-tech¬ 
nical, art-related, enterprising and somatic (different classi¬ 
fication systems classify and identify these types differently; 
for example, Holland use conventional instead of somatic). 

6 “A priori knowledge” - “knowing prior to experience” 
that determines how the type of inborn human intellect 
will interpret facts of reality to be experienced. Due to this 
reason, human intellect specifically converts itself into intel¬ 
ligence (consciousness - mind and will) when faced with re¬ 
ality. Because of that every human is individual and unique. 

7 “A posteriori knowledge” - “knowledge after experience”; 
determines how a person will interpret further experienced 
facts of reality on the basis of his/her type of individual intel¬ 
ligence and certain level of individual consciousness that is 
already present. Terms of “a priori ” and “a posteriori ” knowl¬ 
edge are used by philosophers ever since the Ancient times. 

8 Palaeontologist Teilhard de Charden claims in his work 
“Human Phenomenon” (1995, in Lithuanian) that charac¬ 
teristics of soul of a creature determine qualitative and quan¬ 
titative features of a type of body that the soul “puts on”. 






16 AUKSTOJO MOKSLO KOKYBE - THE QUALITY OF HIGHER EDUCATION -2011/8 


yra neisvengiami ir j juos butina atsizvelgti, 
kaip ir j paklaidas nustatant tyrimo rezul- 
tatq patikimumq bei pagrjstumq. Trecia 
vertus, nors sie komunikavimo ypatumai 
menkina zmoniq tarpusavio supratimq, 
trikdo mokslines idejos ar minties sklaidq, 
vadinasi, ir mokslo pazangq, tam tikrais 
atvejais apercepcija gali buti ir naudinga, 
nes suvokimo, supratimo, pazinimo ir pan. 
individualumas, jo subjektyvus iskraipy- 
mai gali buti postumiu naujoms pazinimo 
jzvalgoms, todel gali pasitarnauti naujoms, 
reiksmingoms zmonijos pazangai patirtims 
rastis. 

Del paminetij komunikavimo bei kultu- 
riniq priezasciij, atskiros kalbos ir kalbines 
bendruomenes scjvokoms ir terminams kurti 
telkiasi skirtingus principus, lemiamus so- 
cialinii}, ekonominiij, kulturiniij ir kalbiniij 
veiksniij. Tarptautinis standartas termino¬ 
logy work - Harmonization of Concepts and 
Terms", ISO 860:1996, pabrezia: „Scjvoki| 
sistemij, kurias galima gretinti, skirtumai ir 
klaidinantis terming panasumas kelia tarp- 
tautinio bendravimo problemq" (p. VI). Tai 
budinga ir svietimo terming jvairiakalbems 
sistemoms. Sqvokq ir termini} darninimas 
nera visiskai tapatus procesai. Darninti pa- 
prastai pradedama nuo sqvokq kaip pirminio 
reiskinio, be to, sqvokq skirtingumas nebuti- 
nai akivaizdus termini} lygmenyje, o skirtin¬ 
gs kalbi} terming panasumas nebutinai reis- 
kia, kad tais terminais reiskiamos sqvokos yra 
tapacios. 

Bolonijos procese komunikavimas vyks- 
ta ne tik globaliai tarp daugybes salii} ir 
zmoniij, turincii} ivairii} prigimtinio intelek- 
to tips bei gyvenimo patircis, bet ir skirtin- 
guose kontekstuose, nes tos patirtys nulem- 
tos istoriniu poziuriu skirtings kulturinis, 
kalbinis, socialinis bei profesinis patircis 
tiek svietimo, tiek ir kitose profesines veiklos 
srityse. Kokybiskas prasmii} perteikimas, 
kuris butinas vieningam ir sutelktam veiki- 
mui, siekiant sutarti}, muss atveju Bolonijos 


human communication processes are unavoid¬ 
able; therefore, they, as well as biases, have to be 
paid attention to when trying to identify reli¬ 
ability and validity of research results. However, 
even though these peculiarities of communica¬ 
tion interrupt reciprocal understanding, disturb 
the spread of scientific idea or thought (and, as 
a result, scientific development), in some cases 
apperception can be useful as individuality of 
perception, understanding, cognition etc. and its 
subjective distortions can act as a certain push 
towards new cognitive insights. As a result, it de¬ 
termines the origination of new significant ex¬ 
periences that influence progress of humanity. 

Due to the already mentioned reasons 
related to communication and culture, dif¬ 
ferent languages and linguistic communi¬ 
ties use different principles to create concepts 
and terms. These principles are influenced by 
social, economic, cultural and linguistic fac¬ 
tors. The international standard “Terminology 
work - Harmonization of Concepts and Terms”, 
ISO 860:1996, emphasises that: “Differences of 
comparable concept systems and misleading 
similarities of terms create problems related to 
international communication” (p. VI). This is 
also the case with multilingual systems of edu¬ 
cational terms. Harmonisation of concepts and 
terms are not two identical processes. Harmo¬ 
nisation usually starts with concepts as a pri¬ 
mary phenomenon. Besides concept differenc¬ 
es are not necessarily evident on the term level, 
as well as similarities among terms in different 
languages do not necessarily mean that con¬ 
cepts represented by these terms are identical. 

In the Bologna process, communication 
takes place not only globally among a large 
number of countries and people with a variety of 
inborn intellect and life experiences, but also in 
different contexts as these experiences are histor¬ 
ically determined by different cultural, linguistic, 
social and professional experiences both in edu¬ 
cational and other professional activity fields. It 
is very important to ensure high-quality rendi¬ 
tion of meanings which is necessary when trying 
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proceso tikslij, yra ypac svarbus. Visame sia- 
me kontekste tampa svarbu darninti prasmes 
tarp anglij kalbos ir nacionaliniij Bolonijos 
proceso saliq kalbij. 

Moksliskai pagrjstq sqvokij darninimq 
tarp skirtingu kulturij, be jau minetq veiks- 
niq, lemia ir geras: a) kitos salies nacionali- 
nes svietimo sistemos pazinimas (kulturine, 
socialine, ekonomine, kalbine bei profesine 
prasmemis); b) savo nacionalines svietimo 
sistemos pazinimas (tomis paciomis pras¬ 
memis); c) mokejimas perkelti sqvokq bei j;j 
nusakantj terming (simbolj) is vienos kul- 
turines, socialines, kalbines bei ekonomines 
svietimo sistemos j kitq, nepazeidus jos pras¬ 
mes ir jau susiklosciusiq tq saliq svietimo ter- 
minp nomenklaturp 9 . 

Spvokp ir terminp perkelimo j skirtin- 
gas kalbas praktika vis delto rodo, kad neat- 
sizvelgiama tiek j bendruosius jvairiakalbes 
komunikacijos perkelimo desningumus, 
tiek j terminp bei sqvokq darninimo reko- 
mendacijas. Tai ypac matyti palyginti nau- 
jose, menkas kulturines tradicijas turincio- 
se pazinimo ir praktines veiklos srityse - tai 
ir kompiuterija, nanotechnologijos, naujo- 
sios telekomunikacijos ir t. t. Zinoma, cia 
patenka ir Bolonijos proceso jgyvendini- 
mo praktika atskirose salyse. Todel neretai 
nacionalinese svietimo (kaip ir kitp sricip) 
spvokp ir terminp sistemose kyla vienokio 
arba kitokio pobudzio semantine sumaistis: 
a) dubliuojamos spvokos arba tas spvokas 
jvardijantys terminai su jau anksciau nacio¬ 
nalines tradicijos pripazintomis spvokomis 
ir terminals ( kariesas - eduonis, sedyne - 
pasoste, generacija - karta); b) terminai, 
jvardijantys spvokp priimancioje kalboje, 
spvokp lygmeniu priestarauja pazodiniams 
terminp atitikmenims kilmes kalboje (an- 
glp petrol - „benzinas“ ir prancuzp petrole - 
„nafta“; rusp kurok - „skiltuvas, dauziklis", 
lietuvip gaidukas - „paleidiklis, trigeris“); 

9 Cia tikti) lotyniskas posakis „vetere novis augere" - „nau- 
jovemis aukstinti sen^sias paziuras“. 


to achieve the agreed aims; in our case these are 
the aims of the Bologna process. In this context, 
it becomes important to harmonise meanings 
between the English language and national lan¬ 
guages of the Bologna process member states. 

In addition to the above-mentioned fac¬ 
tors, scientifically validated harmonisation of 
concepts among different cultures is also influ¬ 
enced by: a) good knowledge of national educa¬ 
tion system in other countries (cultural, social, 
economic, linguistic and professional aspects); 
b) good knowledge of the own national edu¬ 
cation system (the same aspects); c) ability to 
transfer a concept and its term (symbol) from 
one cultural, social, linguistic and economic 
educational system into another without dis¬ 
torting its meaning and already settled no¬ 
menclatures of terms of these countries 9 . 

However, the practice of transferring con¬ 
cepts and terms into different languages shows 
that neither general regularities of multilingual 
communication transfer, nor recommendations 
for harmonisation of concepts and terms are 
taken into consideration. This can be clearly seen 
in such fields of cognition and practical activity 
that are still relatively new and have insufficient 
cultural traditions (e.g., computer science, nan¬ 
otechnologies, new telecommunications etc.). 
The practice of implementation of the Bologna 
process in separate countries is also included 
here. Therefore some kind of semantic confu¬ 
sion is quite often found in national systems of 
educational (as well as other fields) concepts and 
terms: a) concepts or terms used to name these 
concepts overlap with terms or concepts that 
have already been acknowledged by national 
tradition for example, decay in Lithuanian has 
two terms: international - kariesas (en. caries) 
and Lithuanian - eduonis (en. decay); box-seat 
in Lithuanian has sedyne (en. seat) -pasoste (en. 
box-seat), generation in Lithuanian has again two 
terms: international generacija (en. generation) 
and Lithuanian - karta (en. generation); b) terms 

9 A Latin saying “vetere novis augere” (to praise old atti- 
tudes with innovations) could be used here. 
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c) sukelia priestaravimus tarp sqvokq arba 
tarp termini}, jau funkcionuojanciq nacio- 
nalineje sistemoje, t. y. nedera arba pries- 
tarauja jau funkcionuojanciai nacionalinei 
nomenklaturai. Apskritai, nieko nuosta- 
baus, kad tokia padetis klostosi Bolonijos 
proceso salyse. Jau minetame terming dar- 
ninimo standarte 10 nurodytos tai lemian- 
cios priezastys: a) kai dalykineje srityje yra 
keli teoriniai poziuriai; b) dalykine sritis yra 
nauja ir sparciai pletojama; c) dalykine sritis 
susijusi su humanitariniais arba socialiniais 
mokslais (t. y. su filosofiniais, politiniais, 
ideologiniais klausimais ir pan.) ir d) nera 
tos dalykines srities standartizacijos tradici- 
jos. Kaip matome, (c) punkte aiskiai pasaky- 
ta: tarp svietimo sistemi}, kurios turi gilias 
kulturines, kalbines, politines ir ideologines 
tradicijas, nomenklatura dermes tikrai daz- 
nai stigs. Taip pat, nepaisant apskritai sent} 
svietimo tradicijq, pats Bolonijos procesas 
yra naujas ir naujoviskas, o tai lemia ir skir- 
tingi} teorinip poziuriq gausq. 

Siame straipsnyje Lietuvos patirties pa- 
vyzdziu atskleisime problemas, su kuriomis 
buvo susidurta j lietuviq kalbq verciant * 11 
pagrindin^ Bolonijos proceso sqvokq (reis- 
kinj) - learning outcome 12 . Galbut si patirtis 
bus naudinga kitoms salims pletojant savo 
nacionalin^ svietimo sistemos terming. Sq- 
voka ir jq jvardijantis terminas is esmes tera 
nedidele matoma mokslo ledkalnio virsune. 
„Po vandeniu" gludi didzioji ir esmine sio 
ledkalnio dalis: daugiau arba maziau pagrjs- 
tos ir patikimos mokslines teorijos, kurii} pa - 
grindu ir apibreziami bei jvardijami tikrov es 

10 Terminology work - Harmonization of concepts and terms, 
ISO 860:1996 (§ 4.1.1.2). 

11 Turimas omeny kruopstus prasmes perkelimas is vienos 
svietimo tradicijos j kit^, priskiriant tai prasmei adekvati) 
nacionalines svietimo sistemos simbolj (terming), kuris ne 
tik nepriestarautij jau funkcionuojanciai nacionalinei svieti¬ 
mo nomenklaturai, bet ir papildytij bei praturtintij j^. 

12 Ne k,) maziau sudetingas ir kito svarbaus Bolonijos pro¬ 
ceso termino - „competence“ - vertimas, nes jis j lietuvii) 
kalba isverstas tiesiogiai kaip „kompetencija“, ignoruojant jo 
turinyje ideta „kompetentingumo“ prasm^. 


that name a concept in a language that accepts it 
contradict (on a concept level) to literal equiva¬ 
lents of terms in the original language (English 
petrol - Lithuanian “benzinas” and French pe- 
trole - Lithuanian “nafta” (en. oil); Russian kurok 
(en. striker)- Lithuanian “skiltuvas, dauziklis”, 
Lithuanian gaidukas (en. trigger) - Lithuanian 
“paleidiklis, trigeris“); c) cause contradictions 
among concepts or terms that already function 
in a national system, i.e. do not correspond to 
or contradict to an already functioning national 
nomenclature. It is hardly surprising that mem¬ 
ber states of the Bologna process face this kind 
of situation. The main reasons are indicated in 
the above-mentioned standard for harmonisa¬ 
tion of terms 10 : a) several theoretical attitudes 
are found in a subject area; b) a subject area is 
new and is being rapidly developed; c) a subject 
area is related to the humanities or social sci¬ 
ences (i.e. to philosophical, political, ideologi¬ 
cal issues etc.) and d) there is no standardisa¬ 
tion traditions for that subject area. Section (c) 
clearly indicates that: there is often going to be 
some lack of harmony of nomenclatures among 
educational systems that have deep cultural, 
linguistic and ideological traditions. Besides, in 
spite of generally quite old traditions in educa¬ 
tion, the Bologna process itself is a new and in¬ 
novative phenomenon. All this determines the 
large number of different theoretic attitudes. 

In this article, Lithuanian experience is used 
as an example for revealing problems that were 
faced when translating 11 into Lithuanian the 
main concept (phenomenon) of the Bologna 
process - learning outcome 12 . Other countries 

10 Terminology work - Harmonization of concepts and terms, 
ISO 860:1996 (§ 4.1.1.2). 

11 We talk here about a thorough transfer of meaning from 
one educational tradition into another when ascribing an 
adequate symbol (term) of a national educational system 
to this meaning. The symbol should not contradict to the 
already functioning national educational nomenclature and 
should supplement and enrich it. 

12 Another important term of the Bologna process that has 
a complicated translation is “competence”. In Lithuanian, 
it is literally translated as “kompetencija” which both in 
English and Lithuanian means the power that a court, an 
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reiskiniai (jq atspindys abstrahuotas musq 
sqmoneje). Tad tyrimij pletote kiekvienoje ti- 
kroves pazinimo srityje ir mokslinis jq pripa- 
zinimas neisvengiamai susijqs su tos tikroves 
srities reiskiniq nusakymu atitinkamomis 
sqvokomis ir terminais, kurie paklusta siste- 
miniams reikalavimams ir pasitvirtina prak- 
tinio veikimo rezultatais. Juk reiskinio esmes 
pazinimas ir nusakymas neisvengiamai susi- 
jqs su to reiskinio tyrimais: kuo geriau istir- 
tas reiskinys, tuo tiksliau jis apibreziamas bei 
jvar dijamas. 

Remiantis terming ir sqvokq darninimo 
metodologija, pristatyta minetame standar- 
te 13 , siame straipsnyje sqvokos learning out¬ 
come darninimo veiksmai apims pinning 
stjvokos analiz^. Jos metu nustatoma, kurie 
atskirq kalbq sqvokq pozymiai sutampa ir 
kurie vienos kalbos sqvokos pozymiai ski- 
riasi nuo kitos kalbos sqvokos pozymiq. Stj- 
vokos pirmiausia nagrinejamos lyginant jq 
apibreztis (t. y. pacias sqvokas), o ne jp ter¬ 
minus. Kaip nurodo minetas standartas 14 , 
apibreztys, kuriomis vadovaujamasi siame 
straipsnyje, imamos is patikimq saltiniq, 
jskaitant zinomq srities specialistp nuomo- 
nes, ir nustatomi intensiniai 15 ir (arba) eks- 
tensiniai 16 skirtumai. Ir tik sutarus del vie- 
nodo skirtingose svietimo kulturose stjvokp 
supratimo (tos pacios apibrezties), imamasi 
terminp atitikties. 


13 Terminology work - Harmonization of concepts and terms, 
ISO 860:1996 (§ 4.1.2). 

14 Terminology work - Harmonization of concepts and terms, 
ISO 860:1996 (§ 4.2.2). 

15 S^vokos intensija - pozymiij, sudaranciij s^vok^, aibe; s|- 
vokos turinys. 

16 Sijvokos ekstensija - visuma objektij, kuriuos atitinka 
voka; s^vokos apimtis. 


could use this experience when developing their 
national terminology of the educational system. 
A concept and a term that names it are basically 
just a small part of the tip of the science iceberg 
that we can see. Underneath lie the largest and the 
most important part of this iceberg, i.e. more or 
less validated and reliable scientific theories that 
are used as a basis for defining and naming real 
phenomena (their reflection is abstracted in our 
mind). Therefore, research development in each 
sphere of reality cognition and their scientific 
acknowledgement are inevitably related to the 
description of phenomena of this reality sphere 
by specific concepts and terms which conform 
to systemic requirements and are validated by 
practical use. Without a doubt, knowledge and 
description of the essence of a phenomenon are 
related to researches this phenomenon; the bet¬ 
ter a phenomenon is researched, the more pre¬ 
cisely it can be defined and named. 

In accordance with the methodology for 
harmonisation of terms and concepts, intro¬ 
duced in the above-mentioned standard 13 , har¬ 
monisation of the concept learning outcome 
in this article will involve a primary concept 
analysis. This analysis helps to identify features 
of concepts in different languages that match 
each other and features of a concept in one lan¬ 
guage that differ from features of this concept 
in another language. First of all, definitions of 
concepts (i.e. concepts themselves) rather than 
their terms are compared. The standard 14 indi¬ 
cates that definitions used in this article are tak¬ 
en from reliable sources, including opinions of 
famous specialists in a field. Intensive 15 and (or) 
extensive 16 differences are then identified. Only 

organization or a person has to deal with something, ignor¬ 
ing the meaning of “kompetentingumas” (competence - the 
ability to do something well) that is coded in its content. 

13 Terminology work - Harmonization of concepts and terms, 
ISO 860:1996 (§ 4.1.2). 

14 Terminology work - Harmonization of concepts and terms, 
ISO 860:1996 (§ 4.2.2). 

15 Intension of a concept - a set of attributes that comprise a 
concept; the content of a concept. 

16 Extension of a concept - entirety of objects that a concept 
corresponds to; the volume of a concept. 
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1 

ZODZIO LEARNING VERTIMAS 
1 LIETUVig KALBA SAVOKOS 
LEARNING OUTCOME PRASMES 
KONTEKSTE 

Learning outcome - viena svarhiausiij ir 
dazniausiai vartojama Bolonijos proceso 
sijvoka ir terminas. B. Bartoshas (2008) le¬ 
arning outcome prilygino Bolonijos proceso 
kodui. Didziausia siuo terminu nusakomos 
s^vokos vertimo problema gludejo ne jos 
prasmeje, nes anot S. Adamo (2007), „siuo 
metu Europoje ir pasaulyje nera vieningos 
nuomones del studijij rezultatij s^vokos api- 
brezties, taciau nera didelii} nesutariimj del 
studijij rezultatij sampratos. Nuo Siaures Eu- 
ropos iki Australijos, Naujosios Zelandijos, 
Siaures Amerikos ir Pietij Afrikos studijij 
rezultatai apibreziami su neesminiais skir- 
tumais“ (p. 4). Tai galetij reiksti tik viena - 
scjvokos pozymiai visose S. Adamo minetose 
salyse skiriami daugmaz vienodai, o apibre- 
zimas daromas is scjvokos pozymiij, vadinasi, 
tiek apibreztis, tiek pati scjvoka neturi kelti 
darninimo klausimo. 

Dauguma tyrejij (Adam, 2004; 2007; 
Gosling, Moon, 2001; Moon, 2002; Kenne¬ 
dy, 2007; Kenedy, Hyland, Ryan, 2009; The 
Shift to Learning Outcomes, 2008 ir kt.) is 
esmes sutaria: „learnig outcoms“ 17 yra „teigi- 
niai, nusakantys, kcj studentas zino, supranta 


17 Terminas ..learning outcome" priklausomai nuo kon- 
teksto gali buti verciamas dvejopai: a) kaip „studijq re- 
zultatas“, kuris reprezentuoja objektyvius reikalavimus 
studijuojanchjjq pasiekimams kvalifikacijai arba kreditams 
suteikti, aprasytus studijas reglamentuojanciuose doku- 
mentuose, todel angliskai toki^ s^vok^ tikslingiau jvardinti 
terminu „learning outcome standard"; b) kaip „studijavimo 
rezultatas", kuris reprezentuoja objektyvizuot^ subjektyvij 
studento studijavimo pasiekim^ po vertinimo proceduros, 
kuris gali atitikti arba ne objektyvius reikalavimus („learning 
outcome standards") kvalifikacijai arba kreditams suteikti 
(angliskas atitikmuo buti] „learning outcome"). Pvz., EQF 
(2008, p. 11) „learning outcome" s^voka apibrezta kaip sub- 
jektyvus studento „studijavimo rezultatas", bet paciame do- 
kumente naudojamas kaip „studijij rezultatas" - objektyvus 
reikalavimas skirtingiems kvalifikacijij lygmenims aprasyti. 


when an agreement is reached upon identical 
understanding (the same definition) of concepts 
in different educational cultures, terminological 
consistency is taken into consideration. 

1 

TRANSLATION OF LEARNING INTO 
LITHUANIAN IN THE CONTEXT OF 
THE MEANING OFTHE CONCEPT 
LEARNING OUTCOME 

Learning outcome is one of the most important 
and most often used concept and term of the 
Bologna process. Bartosh (2008) referred to 
a learning outcome as the code of the Bologna 
process. The biggest translation problem related 
to the concept described by this term was not 
its meaning. According to Adam (2007), “there 
is currently no precise agreement about, or def¬ 
inition of, the term “learning outcome” across 
Europe or the rest of the globe. However, this 
does not necessarily signify a problem as most 
who use the term have taken it with minor vari¬ 
ations from Northern European, Australian, 
New Zealand, South African and US practice” 
(p. 4). This can only mean that features of a con¬ 
cept are more or less identically distinguished in 
all the countries mentioned by Adam. Besides, 
attributes of a concept are used when defining 
it. Thus neither a definition nor a concept itself 
should have issues related to harmonisation. 

Many researchers (Adam, 2004; 2007; 
Gosling, Moon, 2001; Moon, 2002; Kennedy, 
2007; Kenedy, Hyland, Ryan, 2009; 7 he Shift to 
Learning Outcomes, 2008 and others) basically 
agree that learning outcomes 17 are “statements 

17 Term ..learning outcome" depending on context could 
be translated twofold: a) as „learning outcome standard" 
(“studijij rezultatas”) which represents objective require¬ 
ments for student learning achievements to award qualifica¬ 
tion or credits, described in studies regulating documents. 
Therefore more precise would be to name such concept with 
term „learning outcome standard"; b) as „learning outcome" 
(“studijavimo rezultatas”) which represent objectivised sub¬ 
jective learning achievement of student after assessment 
procedure. The latter („learning outcome“/”studijavimo 
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ir yra pajegus padaryti pasibaigus studiji} 
procesui bei yra apibreziami ziniomis (zi- 
nojimu), mokejimais ir kompetentingumu“ 
(EQF, 2008, p. 11). 

Didziausia problema verciant learning 
outcome j lietuviij kalbq 18 buvo ne pati sijvo- 
ka (jos apibreztis), bet lietuviij kalbos zodziq 
priskyrimas tai prasmei. Ir tai siejosi su abiem 
zodziais: tiek learning, tiek outcome. 

Anglij kalbos zodis learning paprastai j 
lietuviij kalbtj verciamas kaip „mokymasis“. 
Taciau aukstajame moksle, skirtingai nuo 
bendrojo ugdymo ir profesinio mokymo sek- 
toriij, dominuoja ne mokymas(is), bet desty- 
mas ir studijavimas 19 (studijos). Del sios prie- 
zasties, priklausomai nuo svietimo sektoriaus 
(bendrojo ugdymo, profesinio mokymo ar 
aukstojo mokslo), zodis learning turetij buti 
verciamas kaip „mokymasis“ (bendrojo ug¬ 
dymo arba profesinio mokymo sektoriuose) 
arba kaip „studijavimas" (aukstojo mokslo 
sektoriuje). Taciau toks zodzio learning ver- 
timas neatitiktq learning outcome kaip reiski- 
nio originalios prasmes, nes „mokymosi“ ar 
„studijavimo“ rezultatai yra subjektyviij. as- 
mens mokymosi arba studijavimo pastangq 
ir gabumij isdava, kuriij kokybe jvertinama 
lyginant su nustatytais reikalavimais (stan- 
dartais). Si subjektyvioji learning outcome 
prasme Bolonijos procese yra salutine ir tam 
tikra prasme, kaip minejome, klaidinanti. Pa- 
grindine learning outcome prasme Bolonijos 
procese - objektyvus reikalavimai 20 studentij 
studijavimo pasiekimams, kuriuos jie turi 
pademonstruoti, kad biitij suteikta siekiama 

18 Esame jsitikin^, kad su panasiomis vertimo proble- 
momis j savo nacionalin^ terminij^ susidure ir kitq saliij 
mokslininkai. 

19 Studijavimas yra mokymasis per tyrimus, t. y. kai zinios 
jgyjamos atliekant didesnio ar mazesnio savarankisku- 
mo tyrimus, o ne perimant zinias is jvairiij informacijos 
saltiniij. 

20 Paprastai, priklausomai nuo aukstosios mokyklos apsis- 
prendimo, savo studijose ji gali taikyti minimalius, tipinius 
arba isskirtinius reikalavimus studentij studijavimo pasieki¬ 
mams. Atitinkamai skiriami slenkstiniai (minimalus), tipi- 
niai ir isskirtiniai studiji} rezultatai. 


of what a learner knows, understands and is 
able to do on a completion of a learning pro¬ 
cess, which is defined in terms of knowledge, 
skills and competence” (EQF, 2008, p. 11). 

The biggest problem when translating learn¬ 
ing outcome into Lithuanian 18 was not the concept 
itself (its definition) but rather the attribution of 
Lithuanian words to that meaning. This was relat¬ 
ed to both of the words - learning and outcome. 

English word learning is usually translated 
into Lithuanian as “mokymasis” (“learning at 
secondary or VET school”). However, unlike 
sectors of general education and vocational 
training, higher education is related to lecturing 
(teaching at HEI) and studying 19 (composition 
of lecturing and studying gives “studies”) rather 
than learning. Taking into consideration edu¬ 
cational sector (general education, vocational 
training or higher education), learning should 
be translated as “mokymasis” (in the sectors of 
general education or VET) or as “studijavimas” 
(studying or learning at higher education in¬ 
stitution). However this translation of learning 
would not correspond to the meaning of learn¬ 
ing outcome as a phenomenon as “mokymosi” 
(learning at school or VET school) or “studi¬ 
javimo” (studying or learning at HEI) outcomes 
are a result of subjective individual’s efforts 
and aptitude to learn or study. Their quality is 
evaluated when comparing them to the set re¬ 
quirements (standards). This subjective mean¬ 
ing of learning outcome is rather indirect and, 
to a certain extent, as it was mentioned above, 
misleading in the Bologna process. The main 

rezultatas”) could correspond or not to the objective re¬ 
quirements („learning outcome standards") to award quali¬ 
fication or credits (equivalent in English it would be “learn¬ 
ing outcome”). For example, in EQF (2008, p. 11) concept 
of „learning outcome" is described as subjective „learning 
outcome" of student, but in the document on its own is used 
as objective requirement to describe different levels of quali¬ 
fications - „learning outcome standard". 

18 We are sure that foreign scientists have also faced similar 
translation-related problems in their national terminology. 

19 Studying is learning through researches; i.e. when knowl¬ 
edge is acquainted through more or less independent re¬ 
searches rather than taking knowledge from a variety of 
sources of information. 
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kvalifikacija 21 . Kitaip tariant, learning out¬ 
come yra objektyvus reikalavimas studijoms 
(destymui ir studijavimui, t. y. bendroms 
destytojo ir studento pastangoms, jq sqvei- 
kai), kurie nurodo atitinkamq studiji} kokybq. 
Vadinasi, is tikrqjq anglij kalboje turetq buti 
vartojamas ne learning outcome, bet learning 
outcome standard ar panasus terminas 22 . 

Studijos gali buti universitetines, baka- 
lauro, magistro, sociologijos ar psichologijos 
ir pan. Visij studiji} tipams (universitetines, 
kolegines), pakopoms (bakalauro, magistro) 
ir formoms (sociologijos, inzinerijos, medi- 
cinos ir 1.1.) keliami atitinkami reikalavimai, 
kuriuos konkreciai nusako studijq rezultatai. 
S. Adamas (2007) pabrezia: studiji} rezultatai 
(learning outcomes) yra visq trijq lygiq reika¬ 
lavimai studijoms - instituciniai (studiji} da- 
lyko, studijp programos), nacionaliniai (salies 
mastu ir atskiruose sektoriuose) bei tarptau- 
tiniai (tarptautiniam kvalifikaciji} pripazi- 
nimui ir palyginimui). Svarbu tureti omeny, 
kad visuose siuose trijuose lygmenyse ir juos 
nusakanciuose Europos, nacionalinese ir sek- 
torinese kvalifikaciji} sqrangose, studiji} pa- 
kopi}, studiji} krypties, studiji} programi} bei 
studiji} dalyki} ar modulii} aprasuose (1 pav.) 
reikalavimai kvalifikaciji} (arba krediti}) su- 
teikimui apibreziami remiantis tik studiji} 
rezultatais 23 (vartojamas tas pats terminas - 
learning outcome). 

21 ..Learning outcomes" yra reikalavimai, kuriuos pasiekus 
suteikiama kvalifikacija (baigus studiji} program^) arba kre- 
ditai (baigus studiji} dalyk^ ar modulj). 

22 Bent jau mokslineje literaturoje. Tada moksline an- 
glij kalba buti} tikslesne, lengviau suprantama kitij saliq 
skaitytojams. 

23 Bolonijos ir kituose Europos S^jungos dokumentuose 
reikalavimai kvalifikacijos ar krediti} suteikimui visose 
studiji} pakopose, studiji} krypties aprasuose, studiji} pro- 
gramose ar studiji} dalykuose arba moduliuose aprasomi 
ta pacia „learning outcomes'' (studiji} rezultati}) kategorija. 
Lietuvoje Studiji} kokybes vertinimo centro (SKVC) direk- 
toriaus 2010 m. kovo 3 d. jsakymu Nr. 1-01-18 patvirtintose 
„Ketinami} vykdyti studiji} programi} apraso rengimo ir jo 
atitikties Lietuvos Respublikos svietimo ir mokslo ministro 
patvirtintiems bendriesiems ir specialiesiems reikalavimams 
studiji} programoms nustatymo metodiniuose nurody- 
muose" „learning outcomes" studiji} programos lygmenyje 


meaning of learning outcome in the Bologna 
process is as follows: objective requirements 20 for 
student learning achievements which they have 
to demonstrate in order to be awarded a quali¬ 
fication 21 . In other words, learning outcome is 
objective requirements for studies (for teaching 
and learning as well as lecturing and studying, 
i.e. joint teachers and students’ efforts, their in¬ 
teraction) that indicate some specific quality of 
studies. Thus a term learning outcome standard 
or a similar term should be used in English in¬ 
stead of the term learning outcome 22 . 

There are university, bachelor, master, soci¬ 
ology or psychology and other types of studies. 
All types (university, college), cycles (bachelor, 
master) and forms (sociology, engineer, medi¬ 
cine etc.) of studies have specific requirements 
that are specifically defined in terms of learning 
outcomes. Adam (2007) highlights that learn¬ 
ing outcomes are study requirements of all 
three types - institutional (course unit, study 
programme), national (at state level and indi¬ 
vidual sectors) and international (for interna¬ 
tional acknowledgement and comparison of 
qualifications). It is important to keep in mind 
that all these three levels at European, national 
and sector qualifications frameworks that de¬ 
fine them, as well as in descriptions of study 
cycles, fields of studies, study programmes and 
course units or modules (Fig. 1), requirements 
for awarding a qualification (or credits) are de¬ 
fined in terms of learning outcomes only 23 . 

20 Usually, a higher education institution itself decides what 
requirements (minimal, typical or exceptional) should be 
applied to students’ learning achievements. According to 
this, threshold (minimal), typical and exceptional learning 
outcomes standards are distinguished. 

21 “Learning outcomes” here are requirements that have to 
be achieved in order to be awarded a qualification (upon 
completion of a study programme) or credits (upon comple¬ 
tion of a course unit or module). 

22 At least in scientific literature. In that case scientific Eng¬ 
lish would be more precise and easier to understand for for¬ 
eign readers. 

23 In the Bologna and other European Union documents, re¬ 
quirements for awarding a qualification or credits in all the cy¬ 
cles of studies, descriptions of study fields, study programmes 
or course units or modules are described in terms of the same 
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1 pav. Studijq rezultatai studijas reglamentuojanciuose dokumentuose 
Fig. 1 . Learning outcomes standards in documents that regulate studies 

(EKS- Europos kvaiifikacijq sqranga/EQF - European qualifications framework; NKS - nacionaline kvalifikadjq sqranga/NQF - National qualifications framework; 
SKS - sektorine kvalifikacijq sqranga / SQE - Sectoral qualifications framework; SKA - studijq krypties aprasai/DFS - descriptions of a field of studies; 

SPA - studijq programq aprasai/DSP - descriptions of study programmes; SO A - studijq dalykq/moduliq aprasai/DCJ - descriptions of course units/modules) 


Taigi sqvokos learning outcome turinyje 
uzkoduoti objektyvus (darbo rinkos ir vi- 
suomenes) reikalavimai absolvento zinioms, 
zinojimui, supratimui, mokejimams, ver- 
tybems, poziuriams ir kompetentingumui 
neleidzia zodzio learning ve rsti kaip „moky- 
masis“ ar „studijavimas“, nes tai zymetq su- 
bjektyvias mokinio ar studento veiklas. Todel 
verciant learning outcome kaip „mokymosi“ 
ar „studijavimo rezultatas“ buti} iskreipiama 
originali learning outcome kaip objektyvaus 
reikalavimo (standarto) prasme ir atspin- 
dimi subjektyvus student^ studijavimo pa- 
siekimai, savo ruoztu galintys nesutapti su 
nustatytais objektyviais reikalavimais, kurii} 
pagrindu turi buti suteikiama kvalifikacija 
(arba kreditai). Butent reikalavimij objekty- 
vumas (standartas) uzkoduotas learning out¬ 
come turinyje neleidzia sios s^vokos versti 

verciami kaip „studiji} siekiniai“, taciau studijij dalyko lyg- 
menyje „learning outcomes" jau verciami kaip „studijij re- 
zultatai" (1 priedo 3 lentele). Sis nesusipratimas (juo labiau 
kad LR svietimo ir mokslo ministro jsakymuose vartojamas 
tik studijij rezultatij terminas) veliau buvo pasalintas isleidus 
kit^ 2010 m. gruodzio 20 d. SKVC direktoriaus jsakym^ Nr. 
1-01-163. 


Thus objective (set by labour market and 
society) requirements for graduates knowl¬ 
edge, knowing, understanding, skills, values, 
attitudes and competence that are encoded in 
the content of the concept learning outcome 
do not allow translating the word learning as 
“mokymasis” (learning at school or VET) or 
“studijavimas” (studying or learning at HEI) as 
this would signify a learners or student’s sub¬ 
jective activities. Therefore, if learning outcome 
would be translated as “mokymosi” (learning 


“learning outcomes” category. In the “Methodical Descrip¬ 
tions for Preparation of Descriptions of Study Programme 
Projects and Identification of its Compliance to the Require¬ 
ments for Study Programmes Set by the Minister of Science 
and Education of the Republic of Lithuania” approved by the 
order No. 1-01-18, 3 rd March 2010, of the director of the Cen¬ 
tre for Quality Assessment in Higher Education, “learning out¬ 
comes” are translated as “studijq siekiniai” (“learning aims”) 
at the study programme level; however, “learning outcomes” 
are already being translated as “studijq rezultatai” (“learning 
outcomes”) at the course unit level (Annex 1, Table 3). This 
misunderstanding (the rather that the term “learning outcome 
standard” is used in all the orders of the minister of education 
and science of the Republic of Lithuania) was later eliminated 
with the publication of the other order No. 1-01-163, 20 th De¬ 
cember 2010, of the director of the Centre for Quality Assess¬ 
ment in Higher Education. 
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zodziu „mokymasis“ ar „ studijavimas". Tam 
lietuviij svietimo tradicija suteikia bene arti- 
miausiq pagal learning prasm^ „objektyvaus 
turinio“ zodj - „studijos“ (arba „ugdymas“) 24 . 
Besimokanciajam gali buti suteikta kvalifika- 
cija ar kreditai tik tuo atveju, jei subjektyvus 
studento studijavimo pasiekimai atitinka nu- 
statytus objektyvius studiji} (universitetiniij 
ar koleginiij, bakalauro ar magistro, eduko- 
logijos ar medicinos ir 1.1.) rezultatus. Vadi- 
nasi, termino learning outcome zodj learning 
j lietuviskcj. svietimo tyriimj kulturq butina 
versti ne tiesiogiai kaip „studijavimas“ arba 
„mokymasis“, bet kaip „studijos“ arba „ugdy- 
mas“, nes jie atskleidzia ugdymui arba studi- 
joms keliamus reikalavimus, o kartu nurodo 
ir pastarqjq kokybq. 

Matome, kad tai neatitinka tiesiogines 
zodzio learning prasmes anglij kalboje, bet 
moksle labai daznai tiesioginis vertimas is 
vienos kulturos j kit/} gali buti ne tik klaidin- 
gas, nes iskreipia pamatiny reiskinio prasmq, 
bet ir kurioziskas 25 . Terminologijos praktiko- 
je, kaip ir terming darninimo darbe, pripa- 
zjstami keli terminq atitikties tipai. Standar- 
tas ..Terminology work - Harmonization of 
Concepts and Terms", ISO 860:1996, priim- 
tinais laiko tris termini} atitikties tipus: a) ati- 
tiktis, grindziama termini} formomis ( histo¬ 
ry - histoire - ucmopux - istorija); b) atitiktis, 

24 Bendrajame ..Lietuviij kalbos zodyne" s^voka „studijos“ 
apibreziamos taip: „1. mokymasis aukstojoje arba specia- 
liojoje mokykloje, studijavimas; 2. gilinimasis j kurj nors 
dalyk^, kruopstus jo tyrinejimas“. SKVC su studijomis 
susijusip s^vokij zodynelyje (2011) „studijos“ apibreztos taip: 
„Asmens, jgijusio ne zemesnj kaip vidurinj issimokslinim^, 
studijavimas aukstojoje mokykloje pagal tarn tikr^ studijp 
program^ arba rengiant disertacij^. Pastaba: Studijavi¬ 
mas yra specifinis mokymosi budas, kai zinios jgyjamos 
ir tyrimij budu“. Objektyvumo pozymj „studijp“ s^vokai 
suteikia patikslinimai „pagal studijij program^ 4 ir „tyrimp 
budu“, nes tiek studijij programai, tiek tyrimams keliama 
gausybe objektyviij reikalavimp, isdestytij daugybeje studi- 
jas reglamentuojanciij dokumentij. 

25 Pavyzdziui, aukstos kvalifikaeijos anglij-lietuviij kalbos 
vertejas, net ir matydamas kontekst^, bet giliau nesusipa- 
zin^s su Vakarij saliij svietimo tradicija, zodj „letter“ verte 
kaip „laiskas“, nors originalo autoriai turejo omeny vertini- 
mo pazymj (raid^ - A, B, C, D, E). 


at school or VET) or “studijavimo rezultatas” 
(studying or learning at HEI), the original 
meaning of learning outcome as an objective re¬ 
quirement (standard) would be distorted. This 
would also reflect subjective student learning 
achievements that could not correspond to the 
set objective requirements that are used as a 
basis for awarding a qualification (or allocat¬ 
ing credits). It is objectivity of requirements 
(standard) which is encoded in the content 
of learning outcome and which does not al¬ 
low translating this concept as “mokymasis” 
(learning at school or VET) or “studijavimas” 
(learning at HEI) as subjective results of learn¬ 
ing. For this purpose, Lithuanian educational 
tradition suggests to use a word “studijos” (en. 
studies) or “ugdymas” (en. education) 24 which 
has the closest “objective content” to the Eng¬ 
lish learning. A learner can be awarded a qual¬ 
ification or allocated credits only if student’s 
subjective learning achievements correspond 
to the set objective requirements for learning 
(university or college, bachelor or master, edu- 
cology or medicine etc.) outcomes. This means 
that in the Lithuanian educational research 
culture, the word learning of the term learning 
outcome has to be translated as “studijos” (en. 
studies) or “ugdymas” (en. education) rather 
than literally as “studijavimas” (en. studying) 
or “mokymasis” (en. learning). Only “studijos” 
(en. studies) or “ugdymas” (en. education) re¬ 
veal objective requirements set for learning or 


24 In the general “Lithuanian Language Dictionary” (in 
Lithuanian) the concept “studijos” (studies) is defined as: 
“1. Learning in a higher or special school, studying; 2. go¬ 
ing deep into a subject, researching it thoroughly”. In the 
dictionary of study-related concepts, prepared by the Cen¬ 
tre for Study Quality Assessment (2011), “studijos” (studies) 
is defined as “individual’s, who has no less than secondary 
education, studying in a higher education institution in ac¬ 
cordance with a specific study programme or when writing 
a dissertation. Note: Studying is a specific way of learning 
when knowledge is also gained through researches”. The fea¬ 
ture of objectivity is given to the concept “studijos” (studies) 
by specifications “in accordance with a specific study pro¬ 
gramme” and “through researches” as a lot of objective re¬ 
quirements outlined in documents that regulate studies are 
set for both a study programme and researches. 
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grindziama terming reiksmemis (data pro¬ 
cessing - traitment des donnees - odpadomKa 
dannux - duomenq apdorojimas); c) misri 
atitiktis (magnetic tape - bande magnetique - 
MazHumnnax nenma - magnetine juosta). 
Kaip matome, atitiktis, grindziama terming 
reiksmemis, yra jprasta skirtingij kalbu termi- 
nams, bet learning ir „studijavimas“ atitiktis 
is tiesi} tokia nera, nes lietuviskas zodis savo 
reiksme iskreipia esminius stjvokos pozymius. 
Kita vertus, pats pirmapradis sqvokos learning 
outcome jvardijimas anglq kalbos simboliais, 
kaip jau minejome, galejo buti adekvatesnis 
ir tikslesnis, pavyzdziui, nurodant, kad tai 
yra reikalavimai (standartai) studentq studi- 
javimo pasiekimams kvalifikacijai ar kredi- 
tams suteikti, o ne siaip bet kokie subjektyvus 
„studijavimo rezultatai" (learning outcomes). 
Pirmapradis (originalusis) sqvokos learning 
outcome naudojimas akivaizdziai tokitj. pras- 
m£ ir atskleidzia. Taciau daznai verciant j kitq 
kalbtj terminus operuojama tik terming su- 
daranciais zodziais 26 ir jq tiesioginiu vertimu 
is vienos kalbos j kitq, nejsigilinus j sqvokos 
prasm^ ir naudojimq, kuri uzkoduota tais zo¬ 
dziais. Vadinasi, anksciau pristatyta originali 
learning outcome s^vokos prasme, kuri pirmi- 
nio saltinio kalba uzkoduota kaip objektyvus 
reikalavimas (standartas) destymui ir studi- 
javimui (studijoms), ir lietuviskoje aukstojo 
mokslo tyrimij ir praktikos tradicijoje turetp 
lygiai taip pat atkoduoti (ir versti) zodj lear¬ 
ning kaip zodj „studijos“ (arba „ugdymas“ 
bendrojo ugdymo ir profesinio mokymo sek- 
toriuose), kad nebutp iskraipyti stjvokai lear¬ 
ning outcome (o ne atskiram zodziui learning) 
kiirejij suteikti esminiai pozymiai. Keisciau- 
sia, kad del tokios akivaizdzios vertimo nea- 
titikties Lietuvos svietimo, ypac akademineje 
bendruomeneje didesnip diskusijij nekilo 27 . 


26 Panasiai atsitiko ir su termino „competence“ vertimu, kai 
jis buvo tiesiogiai isverstas j „kompetencij 4 “, o ne j “kompe- 
tentingum^ 4 (Van der Klink, Boon, 2002). 

27 Toki^ situacij^ gal but galima butij paaiskinti tuo, kad 
nacionaliniuose svietimo dokumentuose ir mokslineje lite- 


studies and indicate the quality of the latter at 
the same time. 

We can see that this does not match the 
direct meaning of learning in the English lan¬ 
guage. However, in science literal translation 
from one culture into another quite often can 
be not only misleading as it distorts original 
meaning of the concept but also quite curi¬ 
ous 25 . Several types of term consistency are 
acknowledged in terminological practice and 
activities related to harmonisation of terms. 
The standard “Terminology work - Harmoni¬ 
zation of Concepts and Terms”, ISO 860:1996, 
identifies three types of terminological consis¬ 
tency as acceptable: a) consistency based on 
forms of terms (history - histoire - ucmopux - 
istorija); b) consistency based on meanings of 
terms (dataprocessing- traitment des donnees - 
odpadomKa dannux - duomenq apdorojimas); 
c) mixed consistency (magnetic tape - bande 
magnetique - Maenumnnaxnenma - magnetine 
juosta). It can be seen that consistency based 
on meanings of terms is rather common from 
terms in different languages; however, consis¬ 
tency of learning and “studijavimas” (studying 
or learning at HEI) is not of that kind as the 
Lithuanian word in its meaning distorts es¬ 
sential features of the concept. On the other 
hand, the very first naming of the concept 
learning outcome in the English language 
symbols could have been more adequate and 
precise; for example, by indicating that this is 
requirements (standards) for student learning 
achievements in order to be awarded a quali¬ 
fication or credits rather than some simple 
subjective “studijavimo rezultatai” (studying 
or learning outcomes). The very first (original) 
use of the concept learning outcome apparently 
reveals this meaning. However, when trans¬ 
lating terms from one language into another 


25 For example, “knowing the context but without a proper 
knowledge of the Western educational tradition, a qualified 
English-Lithuanian translator translated the word “letter” as 
“laiskas” (piece of writing), even though the authors meant 
the grade for assessment (letter - A, B, C, D, E). 
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2 

ZODZIO OUTCOME VERTIMAS 
1 LIETUVig KALBA SAVOKOS 
LEARNING OUTCOME PRASMES 
KONTEKSTE 

Verdant zodj outcome, situacija buvo ne tokia 
sudetinga, nes tiesioginis jo vertimas j lietuviij 
kalbq nepriestaravo originaliai uzkoduotai scj- 
vokos learning outcome prasmei. Kita vertus, 
zodis outcome lietuviij kalboje turi kelias reiks- 
mes: „rezultatas, pasekme, isdava" (zr. zody- 
nus Alkonas; Anglonas). Ta aplinkybe, kad sq- 
voka learning outcome jau aprasyta Bolonijos 
ir kituose Europos S/yungos dokumentuose, 
zodis outcome taip pat turi buti verciamas ne- 
priestaraujant originalios syvokos pozymiams 
ir termino prasmei. Dabartiniame lietuviij kal- 
bos zodyne (DLKZ) zodziai „rezultatas“, „pa- 
sekme" ir „isdava“ aiskinami taip: 

• „Rezultatas: 1. kas pasidaro nuo ko- 
kio veiksmo, veiksnio, priezasties, padari- 
nys. 2. kokio veikimo konkretus rodiklis, 
pasekme". 

• „Pasekme: padarinys, rezultatas“. 

• „Isdava: padarinys, rezultatas“. 

Matome, kad tiek zodis „pasekme“, tiek 

zodis „isdava“ aiskinami remiantis zodziu 
„rezultatas“. Aiskinant pastaruosius zodzius 
(„pasekme“; „isdava“) pasitelkiamas dar vie- 
nas zodis „padarinys“. DLKZ zodj „padari- 
nys“ taip pat aiskina remdamasis zodziu „re- 
zultatas“: „Padarinys: rezultatas, vaisius (ypac 
neigiamas)“. 

Zodzio outcome prasmq kaip „rezultatcj“ 
taip pat aiskina ir „Oxford Advanced Learners 
Dictionary" (7th edition, 1997, p. 1075) 28 bei 
„Oxford Dictionary" (1998, p. 580) 29 . Vadinasi, 
lietuviij kalboje zodziai „pasekme“, „isdava“ ir 
„padarinys“, o anglij kalboje outcome is esmes 


raturoje dazniausiai buvo vartojama tik „studijij“ s^voka, o 
„studijavimo“ s^voka beveik nevartojama. 

28 „Outcome - the result or effect of an action or 
event” (p. 1075). „Effect - a result” (p. 488). 

29 „Outcome - a result; a visible effect” (p. 580). 


very often only the words 26 that comprise a 
term and their direct translation are taken into 
consideration without analysing the meaning 
and use of the concept that is encoded in these 
words. Thus a previously introduced origi¬ 
nal meaning of the concept learning outcome 
that was encoded by the primary source as an 
objective requirement (standard) for lectur¬ 
ing and studying (both lecturing and studying 
compose studies) should identically decode 
(and translate) the word learning in the Lithu¬ 
anian tradition of higher education researches 
and practice as “studijos” (or “ugdymas” in the 
sectors of general education and vocational 
training), so that the essential features given 
to the concept learning outcome (rather than 
a separate word learning) by its creators were 
not distorted. Strange to say but no big discus¬ 
sions were caused due to this apparent transla¬ 
tion inconsistency in education and especially 
academic community 27 of Lithuania. 

2 

TRANSLATION OF OUTCOME INTO 
LITHUANIAN IN THE CONTEXT OF 
THE MEANING OFTHE CONCEPT 
LEARNING OUTCOME 

Situation was not as complicated with the 
translation of outcome as its direct translation 
into Lithuanian did not contradict the origi¬ 
nal meaning encoded in learning outcome. On 
the other hand, the word outcome has several 
meanings in Lithuanian: “rezultatas (en. result, 
outcome), pasekme (en. train, outcome), isdava 
(en. upshot, outcome)” as indicated in diction¬ 
aries Alkonas and Anglonas. The fact that the 

26 A similar problem is faced with the term “competence” 
when it was directly translated as “kompetencija” rather than 
“kompetentingumas” (en. competence; Van der Klink, Boon, 
2002 ). 

27 The situation may be explained by the fact that national 
education-related documents and scientific literature have 
most often used only the concept “studijos” (studies) while 
the concept “studijavimas” (studying or learning at HEI) has 
been almost completely avoided. 
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aiskinami remiantis tuo paciu zodziu - „re- 
zultatas“. Todel galima teigti: lietuviij kalboje 
geriausiai zodzio outcome vertimq atitiktq zo- 
dis „rezultatas“. Juo labiau, kad antroji zodzio 
„rezultatas“ aiskinimo prasme lietuviij kalboje 
yra „kokio veikimo konkretus rodiklis, pase- 
kme“ (DLKZ). Learning outcome savo giliausia 
prasme kaip tik yra studijij kokybes rodiklis, 
butinas studento veikimo (studijavimo) rezul- 
tatas (pasekme) kvalifikacijai (ar kreditams) 
suteikti. Zodis „rodiklis“ aiskinant zodj „re- 
zultatas" ypac tinka tiksliai nusakyti learning 
outcome prasing, nes zodis „rodiklis“ rodo 
reiskinio matavimo galimumq, o tai yra vienas 
is esminiq studijq rezultato ( learning outcome 
standard) prasing nusakanciij pozymiij. 

Uzsienio mokslininkai j kitas (ne anglij) 
kalbas taip pat zodj outcome vercia kaip „re- 
zultatas". Pavyzdziui, vokieciij mokslininkai 
V Gehmlichas, T. Mitchellas ir M. Steimannas 
(2008) outcome irgi vercia kaip „rezultatas“ 
(vok. ergebnis) 30 . Europos Sqjungos dokumen- 
tuose nuo 2009 m. salia zodzio outcome pradeta 
rasyti zodj result, norint aiskiai parodyti zodzio 
outcome prasmq ir padeti Bolonijos procese da- 
lyvaujancioms salims vienareiksmiskai jj issi- 
versti. Pavyzdziui: „An information policy has 
been devised to ensure optimum disclosure of 
quality results/outcomes subject to national/ 
regional data protection requirements...<...> 
Evaluation and review covers processes and re¬ 
sults/outcomes of education including the as¬ 
sessment of learner satisfaction. Results/ 
outcomes of the evaluation process are discus¬ 
sed with relevant stakeholders and appropriate 
action plans are put in place" 31 . Cia galima butq 
atkreipti demesj ir j standartines kalbos vien;j 


30 Gehmlich V., Mitchell T. N. and Steimann M. (2008). 
Lernergebnisse (Learning outcomes) in der Praxis - Ein 
Leitfaden. Vok. „Ergebnis“ - liet. „rezultatas“ (Fulst K., 
Scholz A., Talmantas J., Paskevicius J. Vokieciif-lietuvii{ 
kalbos zodynas. Vasario 16-osios gimnazija, p. 745); Angl. 
„outcome“ - vok. „ergebnis“ ( Worterbuch: English-Deutsch, 
p. 349). 

31 Official Journal of the European Union, p. 155/6, Annex I, 
from 8.7.2009. Paryskinta mano (aut. pastaba). 


concept learning outcome has already been 
described in the Bologna and other Euro¬ 
pean Union documents means that the word 
outcome should also be translated without 
any contradictions to the features of an origi¬ 
nal concept and the meaning of a term. The 
Dictionary of Modern Lithuanian Language 
(DLKZ) provides the following definitions of 
“rezultatas” (en. result, outcome), “pasekme” 
(en. train, outcome) and “isdava” (en. upshot, 
outcome): 

• “Rezultatas (en. result, outcome): 
1. something caused by a specific action, force, 
reason; a consequence. 2. a specific indicator, 
train of an action”. 

• “Pasekme (en. train, outcome): conse¬ 
quence, result”. 

• “Isdava (en. upshot, outcome): conse¬ 
quence, result”. 

It can be seen that both “pasekme” (en. 
train, outcome) and “isdava” (en. upshot, out¬ 
come) are described in terms of a word “rezul¬ 
tatas” (en. result). Yet another word (“padari- 
nys”, en. consequence) is used when describing 
the latter (“pasekme”; “isdava”). DLKZ explains 
the word “padarinys” with the help of a word 
“rezultatas” (en. result): “Consequence: result, 
offspring (especially a negative one)”. 

The meaning of outcome as a “result” is 
also defined by the “Oxford Advanced Learn¬ 
er’s Dictionary” (7th edition, 1997, p. 1075) 28 
and “Oxford Dictionary” (1998, p. 580) 29 . 
Thus, Lithuanian “pasekme”, “isdava” and “pa¬ 
darinys” and English outcome are basically de¬ 
fined with the help of a word “rezultatas” (en. 
result or outcome). Therefore it can be claimed 
that the most consistent translation of outcome 
in Lithuanian would be “rezultatas”. Besides, 
the second meaning of the Lithuanian “rezul¬ 
tatas” is “a specific indicator, train of an action” 
(DLKZ). The deepest meaning of learning 
outcome is an indicator of quality of studies, 

28 “Outcome - the result or effect of an action or event” 
(p. 1075). “Effect - a result” (p. 488). 

29 “Outcome - a result; a visible effect” (p. 580). 
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is kodifikavimo principq - teikti pirmenyb^ 
nacionalinei leksikai, kuris terminologijoje 
nera absoliutus. Mat terminijos tarptautisku- 
mas nera laikytinas terminijos yda - galbut 
net atvirksciai: tarptautiniai terminai (jei ne- 
iskraipytos jq reiksmes) kaip tik terming dar- 
ninimo prasme yra privalumas - gaunama jau 
anksciau mineta terminq atitiktis, grindziama 
terminq formomis. Matome, kad anglij kal- 
boje, kurioje is tiesq standartizavimo procesai 
nera tokie ryskus ir aktualus kaip nacionalinese 
kalbose, aiskiai siulomas sqlygiskai nacionalaus 
termino outcome daug internacionalesnis (ir 
tuo aiskesnis) sinonimas result, kurio formos 
atitikmenij esama daugelyje Europos kalbq. Tai 
labai palengvina termini} darninim;} ir apskri- 
tai susikalbejimq. 

Pokalbiuose su kiti} saliq mokslininkais 
paaiskejo: j savo gimtqsias kalbas zodj outco¬ 
me jie vercia irgi kaip „rezultatas“ 32 . Tik estq 
mokslininkai nurode, kad jq learning outco¬ 
me vertimas „opivaljundid“ labiau reiskia 
„isdava“, nei „rezultatas“. 

Anksciau minejome, kad kai kuriuose 
SKVC dokumentuose learning outcomes tuo 
paciu metu buvo verciamas dvejopai: ir kaip 
„studiji} rezultatai“, ir kaip „studiji} siekiniai“. 
Akivaizdu, kad tiek moksline, tiek praktine 
prasmemis tai neatlaiko jokios kritikos, nes 
tas pats reiskinys negali buti tuo paciu metu 
vadinamas ir „ A“, ir „B“ - tiek terming sino- 
nimija 33 , tiek polisemija 34 yra terminologijos 
ydos. Terminologijos standartas „Termino- 
logy work - Principles and Methods", ISO 
704:2000 (§ 7.3.1) taip ir reikalauja - vienq 
sqvokq turi atitikti vienas terminas: „Pagei- 
dautina, kad standartizuotoje terminijoje 


32 ..Learning outcomes" } kitas kalbas verciami kaip: cekij - 
„Vysledki uceni“, dantj - „Loerings udbytte“, estij - „Opival- 
jundid“, olandij - „Leerresultaten“ prancuzij - „Les resultats 
D’apprentissage“, suomiij - „Oppimis tulokset“, vengrij - 
„Tanulasi kimenetek“ , vokieciij - „Lernergebnisse“. 

33 Sinonimija - santykis tarp termini^, vienoje kalboje zy- 
minciij paci^ s^vok^. 

34 Polisemija - dviejij ar daugiau s^vokij, turinciij bendrij 
pozymiij, jvardijimas vienu terminu. 


a result (outcome) of student’s actions neces¬ 
sary to be awarded a qualification or credits. 
A word “rodiklis” (indicator) in the descrip¬ 
tion of “rezultatas” (en. result, outcome) helps 
to precisely define the meaning of learning out¬ 
come as “rodiklis” (en. indicator) shows ability 
to measure a phenomenon. This is one of the 
essential features that help to define the mean¬ 
ing of learning outcome standard. 

Foreign authors also translate the word 
outcome as “rezultatas” (en. result) in other 
(not English) languages. For example, Ger¬ 
man scientists Gehmlich, Mitchell and Stei- 
mann (2008) also translate outcome as “rezul- 
tatas” (German ergebnis) 30 . Since 2009 result 
has been started to be used next to outcome 
in the European Union documents having the 
aim to clearly indicate the meaning of outcome 
and help the Bologna process member states 
to translate in unambiguously. For example: 
“An information policy has been devised to 
ensure optimum disclosure of quality results/ 
outcomes subject to national/regional data 
protection requirements ...<...> Evaluation 
and review covers processes and results/out¬ 
comes of education including the assessment 
of learner satisfaction...<„.> Results/out¬ 
comes of the evaluation process are discussed 
with relevant stakeholders and appropriate ac¬ 
tion plans are put in place” 31 . Attention could 
be drawn to one of the principles of standard 
language codification, i.e. to prioritise national 
lexis, which is not absolute in terminology. 
Internationality is not treated as a defect of 
terminology. On the contrary, international 
terms (if their meanings are not distorted) are 
an advantage in the field of harmonisation of 


30 Gehmlich V., Mitchell T. N. and Steimann M. (2008). 
Lernergebnisse (Learning outcomes) in der Praxis - Ein 
Leitfaden. German „Ergebnis“ - Lithuanian “rezultatas” 
(Fulst K., Scholz A., Talmantas J., Paskevicius J. German- 
Lithuanian dictionary (in Lithuanian). Vasario 16-osios 
gimnazija, p. 745); English “outcome” - German “ergebnis” 
{Worterbuch: English-Deutsch, p. 349). 

31 Official Journal of the European Union, p. 155/6, Annex I, 
from 8.7.2009. Highlighted by the author. 
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terminas butij priskirtas vienintelei sqvokai. 
[...] Jei viena sqvoka turi kelis zymiklius, is 
jq turetq buti isrinktas tas, kuris atitiktq dau- 
giausia toliau isvardytij principq [t. y. gero 
termino pozymiq]". Nepaisant auksciau is- 
destytq argumenti}, „studijq siekiniij" termi¬ 
nas svietimo praktikoje ir toliau proteguoja- 
mas 35 . Taciau „studijij siekinio“ semantika, 
mes manome, ne tik orientuoja j sqvokos le¬ 
arning outcome pozymiq iskraipymq, bet ir jq 
pakeitimty Kodel? 

DLKZ zodis „siekinys“ aiskinamas taip: 
„1. Siekiamas dalykas, tikslas. 2. Nykstanti 
tarmine veiksmazodzio forma, reiskianti, 
kokio veiksmo siekiama kitu veiksmu“. Abi 
zodzio „siekinys“ reiksmes nera vienodai 
svarbios siam tyrimui. Antroji reiksme pa- 
teikta kaip kalbotyros sqvoka (lot. supinum) 
ir tai yra jau tos dalykines srities sqvokq sis- 
temos reikalas, is esmes niekaip nesusijqs su 
svietimo sritimi. Nors kalbotyros dalykineje 
srityje pavartoto tarptautinio termino su¬ 
pinum nacionalinis atitikmuo parodo patj 
bendriausiq zodzio „siekinys“ semantinj 
lauktj, kuris menkai dera su „studijij rezulta- 
tq“ semantiniu lauku. DLKZ zodis „tikslas“ 
aiskinamas taip: „Tikslas - norimas pasiekti 
dalykas, siekimas". Vadinasi, „siekinys“ bent 
is dalies yra „tikslo“ sinonimas ir priklau- 
so tam paciam semantiniam laukui 36 . { an- 
glp kalb^ zodis „siekinys“ verciamas trimis 
reiksmemis: aim, objective arba supine. Visij 
jp bendra sema 37 - „tikslas“ ( Anglonas). Out¬ 
come reiksme neteikiama (ir negali buti tei- 
kiama), nes outcome nera nei aim, nei objec¬ 
tive. Vadinasi, zodj outcome verciant kaip 

35 Zr. nacionalinio projekto „Europos kreditp perkelimo ir 
kaupimo sistemos (ECTS) nacionalines koncepcijos paren- 
gimas: kreditij harmonizavimas ir mokymosi pasiekimais 
grindziamij studiji| program^ metodikos kurimas bei diegi- 
mas (Nr. VPl-2.2-SMM-08-V-01-001)“ dokumentus. 

36 „Tikslas“ gali zymeti konkretesn^ ir artimesn^, „sieki- 
nys“ - abstraktesn^ ir tolimesn^ ateitj arba atvirksciai. 

37 Sema - maziausias reiksminis vienetas, atitinkantis zo- 
dziais pavadinamij dalykij pozymius. Tai santykinis elemen- 
tariosios reiksmes strukturos (sememos) vienetas, neturintis 
tiesiogines garsines israiskos. 


terms. Terminological consistency based on 
the forms of terms is achieved. The English 
language, where standardisation processes 
are not as clearly-defined and relevant as in 
national languages, clearly suggests a more in¬ 
ternational (and clearer) synonym result for a 
relatively national term outcome. Many Euro¬ 
pean languages have equivalent forms for the 
English result. This makes harmonisation of 
terms and communication in general easier. 

Conversations with foreign scientists have 
shown that they also translate outcome as “re¬ 
sult” in their native languages 32 . Only Estonian 
scientists have indicated that their translation 
of learning outcome as “opivaljundid” means 
“upshot, outcome” rather than “result”. 

We have already mentioned that several 
documents of the Centre for Quality Assess¬ 
ment in Higher Education use an ambivalent 
translation of learning outcomes at the same 
time - “studijq rezultatai” (en. “learning out¬ 
comes”) and “studijq siekiniai” (en. “learning 
objectives ”) 33 . It is clear that this situation can¬ 
not avoid any criticism neither scientifically, 
nor practically as the same phenomenon can¬ 
not be translated at the same time as both A 
and B. Both synonymy 34 and polysemy 35 are 
defects of terminology. The standard “Termi¬ 
nology work - Principles and Methods”, ISO 
704:2000 (§ 7.3.1) also requests a single term 
to be used for a single concept. if a sin¬ 

gle concept has several signifiers, the one that 
corresponds to the majority of the following 
principles (i.e. features of a good term) should 


32 Translation of “learning outcomes” into other lan- 
guages: Czech - “Vysledki uceni”, Danish - “Loerings ud- 
bytte”, Estonian - “Opivaljundid”, Dutch - “Leerresultaten”, 
French - “Les resultats Dapprentissage”, Finnish - “Op- 
pimis tulokset” , Hungarian - “Tanulasi kimenetek” , 
German - “Lernergebnisse”. 

33 „Siekiniai“ (singular - “siekinys”) in the Lithuanian lan¬ 
guage means English “objectives” what is synonymous to 
“tikslai“ (singular - “tikslas”) what in English means “aims”. 

34 Synonymy - relation among terms that signify the same 
concept in a language. 

35 Polysemy - the use of a single term to name two or more 
concepts that have common features. 
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„siekinj“ iskreipiami sqvokos learning outco¬ 
me esminiai pozymiai, nes zodis „siekinys“ 
bendriausia prasme zymi nebe isdavq, pa- 
sekm^, rezultatq, o tikslg. Del tokio vertimo 
sukeliamas semantinis konfliktas tarp esmi- 
niq sqvokos pozymiq ir scjvokcj jvardijancio 
zodzio setmj, nes tikslas ir rezultatas zymi du 
is principo skirtingus turinius. Kaip zinoma, 
is principo gal ir galima terminologizuojant 
zodj „siekinys“ apriboti jo semantinj laukq, 
taciau vis tiek tikrEj sumaistj sukels zodynuo- 
se teikiami angliski atitikmenys aim ir objec¬ 
tive, kurie Bolonijos proceso angliskoje no- 
menklaturoje egzistuoja kaip savarankiskos 
sqvokos, vadinasi, neisvengiamai tapsiantys 
ir nacionaliniij nomenklatura dalimi. Kitaip 
tariant, rasis neisvegiama scjvoki} painiava 38 . 
O kur dar visam tam artima sqvoka learning 
achievement ! 

„Studijq siekiniij" terminas priestarauja 
ir egzistuojanciai kvalifikacijos (ar kreditij) 
suteikimo praktikai. Kvalifikacija (kreditai) 
nesuteikiama uz siekimcj (pastangas). Kvali¬ 
fikacija (kreditai) nesuteikiama ir uz bet kokj 
pasiekimq (kazkokj tai rezultatq). Kvalifikaci¬ 
ja (kreditai) suteikiama uz konkretij pasieki- 
mq, t. y. rezultatq (rodiklj) 39 . 

38 PinmkarU} „learningoutcome' 1 terminovertimasjlietuviij 
kalb^kaip „studijij rezultatas" buvo pasiulytas 2002 m. SKVC 
organizuotame kurybiniame seminare vieno is siij eiluciij 
autoriaus. Lietuviskoje mokslineje literaturoje „learning 
outcome" termino vertimas kaip „studijij rezultatas" pirm^ 
kart^ buvo pavartotas 2005 m. (Pukelis K., Pileicikiene N. 
Aukstojo mokslo kokybe, Nr. 2). Teisiniuose dokumentuose - 
Mokslo ir studijij jstatyme (2009), LR svietimo ir mokslo 
ministro jsakymuose: „Laipsnj suteikianciij pirmosios pa- 
kopos ir vientisijjij studijij programij bendrijjij reikalavimij 
aprasas (2010 m. balandzio 9 d. jsakymas Nr. V-501)", 
„Magistranturos studijij programij bendrijjij reikalavimij 
aprasas (2010 m. birzelio 3 d. jsakymas Nr. V-826)" ir kt. 
Placiau zr. „Aiskinamasis su studijomis susijusiij termimj 
zodynas, 2011“ (http://www.skvc.lt). 

39 Galima ir tokia klausimij logika „studijij siekiniij" termi¬ 
no kritikai: 1. Ar kvalifikacija suteikiama uz siekim^, ar uz 
pasiekim^? 2. Ar kvalifikacija suteikiama uz bet kokj pasieki- 
mq, ar uz kazkokj konkretij pasiekim^? 3. Kaip mes vadina- 
me tq „kazkokj konkretij pasiekim^"? Be to, zodis „siekinys“ 
visada suponuoja subjekt^, o ne objekt^, tad jj vartoti jun- 
ginyje su zodziu „studijos“, kuris zymi objekt^, semantiskai 
sunkiai pagrindziama. 


be chosen”. Despite the above arguments, the 
term “studijij siekiniai” (en. “learning objec¬ 
tives”) is still being protected in educational 
practice 36 . However, we think that semantics 
of “studijij siekinys” (en. “learning objective”) 
orients not only towards distortions of the fea¬ 
tures of the concept learning outcome but also 
towards their alteration. Why? 

DLKZ describes the word “siekinys” 
(en. objective) as: “1. A thing to be achieved, 
an aim. 2. Obsolescent dialectal form of a 
verb which means what action is aimed to 
be achieved by another action”. Both mean¬ 
ings of the word “siekinys” (en. objective) are 
not equally important for this research. The 
second meaning is given as a linguistic con¬ 
cept (lot. supinum) and is a subject matter 
of the system of concepts of that particular 
subject field and is basically absolutely unre¬ 
lated to the field of education. Though national 
equivalent of the international term supinum 
that belongs to the subject field of linguistics 
reveals the most general semantic field of the 
word “siekinys” (en. objective) which almost 
does not match the semantic field of “studijq 
rezultatas” (en. “learning outcome”). DLKZ de¬ 
scribes the word “tikslas” (en. aim) as “Aim - a 
thing to be achieved, endeavour”. Thus “sieki¬ 
nys” (en. objective) is at least partially a syn¬ 
onym of “tikslas” (en. aim) and belongs to the 
same semantic field 37 . “Siekinys” (en. objective) 
can have three meanings when translated into 
English: aim, objective or supine. A common 
seme 38 for all of them is - “tikslas” (en. aim) 

36 See documents of the national project “Preparation of the 
National Conception of the European Credit Transfer and 
Accumulation System (ECTS): Credit Harmonisation and 
Design and Implementation of the Methodology of Learn¬ 
ing Achievements-based Study Programmes (No. VP1- 
2.2- MM-08-V-01-001)”. 

37 “Tikslas” (en. aim ) should signify a less specific and more 
abstract and further future while “siekinys” (en. objective ) 
should signify more concrete and nearer future or vice 
versa. 

38 Seme - the smallest unit of meaning that refers to at¬ 
tributes of items identified by words. It is a relative unit of 
an elementary structure of meaning (sememe) that has no 
direct phonic expression. 
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3 

SAVOKOS LEARNING ACHIEVEMENT 
VAIDMUO VERCIANT] LIETUViy 
KALBATERMINA LEARNIG OUTCOME 

Bolonijos procese salia sqvokos learning out¬ 
come placiai vartojama ir sqvoka learning 
achievement. Siai sqvokai suvokti butina ge- 
rai ismanyti kitoje salyje funkcionuojancios 
svietimo termini} nomenklaturos kulturinj 
kontekstq. Vadinasi, perkeliant terminus is 
vienokios svietimo tradicijos j kit;} nepakan- 
ka suvokti esminius verciamo reiskinio po- 
zymius, bet butina atsizvelgti j tai, kad „ats- 
kirose kalbose ir kalbinese bendruomenese 
sqvokos ir terminal kuriami nevienodai ir tai 
priklauso nuo socialiniq, ekonominiq, kultu- 
rinii} ir kalbinip veiksniq" (standartas ter¬ 
minology Work - Harmonization of Concepts 
and Terms“, ISO 860:1996), kuriq paisymas 
neleistij, kad kalbos, j kuriq verciama, naujai 
pavadintas terminas verciamas atgal j kilmes 
kalb;} nebutq isverstas kitu kilmes kalbos ter- 
minu 40 . Sqvoka learning achievement ir joje 
slypintis pozymiq komplektas jau yra kitos 
svietimo tradicijos s;}vokij pazinimo siste- 
minio lygmens argumentas, pagrindziantis, 
kodel learning outcome termino negalime 
versti nei kaip „ studijij pasiekimas“, nei kaip 
„studijavimo pasiekimas" Viena vertus, to- 
del, kad butent achievement j lietuviq kalbq 
verciamas kaip „pasiekimas“ ( Anglonas), o 
tai neleidzia outcome sieti su „pasiekimu“ 
pirmiausia del atsirandancios ydingos ter¬ 
mini} polisemijos. Antra vertus, bet koks 
pasiekimas, net ir zemiau nustatytij reikala- 
vimi} (standarto) vis viena lieka pasiekimu. 
Taciau, kaip minejome, uz tokius pasiekimus 
kvalifikacija (ar kreditai) nera ir negali buti 

40 Pavyzdziui, ilg^ laika tokia klaidinga praktika egzistavo 
verciant terming „stakeholders" kaip „socialiniai partneriai". 
Taciau praktika parode, kad taip j lietuviij kalb^ isverstas 
terminas labai daznai buvo verciamas atgal j anglij kalb^ 
kaip „social partners", bet ne „stakeholders". Tuo buvo is- 
kreipiama informacija komunikuojant tarp dviejp svietimo 
tradicijp. 


(Anglonas). The meaning of outcome is not 
provided (and cannot be provided) as out¬ 
come is neither an aim, nor an objective. Thus 
if outcome is translated as “siekinys” (en. ob¬ 
jective), essential features of the concept learn¬ 
ing outcome are distorted as the most general 
meaning of “siekinys” (en. objective) indicates 
aim rather than upshot, train or result. Such 
a translation causes semantic conflict among 
essential attributes of a concept and semes of 
a word that names a concept as aim and result 
in principle signify two different contents. In 
principle, maybe there is a possibility to limit 
the semantic held of a word “siekinys” (en. 
objective) when terminologising it; however, 
confusion would still be caused by the English 
language equivalents aim and objective that ex¬ 
ist as independent concepts in the English no¬ 
menclature of the Bologna process and would 
inevitably become a part of national nomen¬ 
clatures. In other words, concepts will be inev¬ 
itably confused 39 . And what about yet another 
concept which is very close to all this - learn¬ 
ing achievement ! 

The term “studijq siekiniai” 40 (en. “learn¬ 
ing objectives”) also contradicts an existing 
practice of awarding a qualification or cred¬ 
its. A qualification (or credits) is not awarded 
for endeavour (efforts, striving). A qualifica¬ 
tion (or credits) is also not awarded for any 

39 A translation of “learning outcome” as “studijij rezulta- 
tas” in Lithuanian was suggested for the first time by one of 
the authors of these lines in a creative seminar organised by 
the Centre for Quality Assessment in Higher Education in 
2002. In the Lithuanian scientific literature, the translation 
of “learning outcome” as “studijij rezultatas” was for the first 
time used in 2005 (Pukelis K., Pileicikiene N. The Quality of 
Higher Education, No. 2). Legal documents - The Law on 
Science and Studies (2009), orders by the minister of educa¬ 
tion and science of the Republic of Lithuania: “Description 
of General Requirements for First Cycle Study Programmes 
that Award a Degree and Integrated Study Programmes” (9 th 
April 2010, order No. V-501), “Description of General Re¬ 
quirements for Master Study Programmes” (3 rd June 2010, 
order No. V-826) and others. For more information see 
“Explanatory Dictionary of Study-related Terms ” (in Lithua¬ 
nian), 2011 (http://www.skvc.lt). 

40 The origin of a word „siekinys“ stems from a Lithuanian 
verb „siekti“ (en. “to reach ” related to “to strive”). 
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suteikiama. Kvalifikacija (ar kreditai) sutei- 
kiami ne uz bet kokius pasiekimus, bet tik 
uz tokius, kurie atitinka (arba yra aukstesni) 
nustatytus reikalavimus - standartus arba 
studijq rezultatus. Trecia vertus, zodis „pa- 
siekimas“ visada implikuoja subjektyviq as- 
mens veikimo 41 isdavq, vadinasi, salia zodzio 
„pasiekimas“ (angl. achievement) learning 
turi buti verciamas kaip „studijavimas“ arba 
„mokymasis“ - zodziais, kurie zymi asmens 
subjektyviq veiklq, o ne objektyviai pagal tam 
tikrus nustatytus reikalavimus vykstancias 
„studijas“. Todel net semantine „ studijq sie- 
kiniq" konotacija 42 yra smarkiai diskutuotina 
ir kritikuotina. Vadinasi, ne kiekvienas stu- 
dento studijavimo pasiekimas atitinka studi¬ 
jq rezultatq. Kita vertus, kiekvienas jvertintas 
studijavimo pasiekimas tampa studijavimo 
rezultatu ir visada atitinka tam tikrq studijq 
rezultatq, kuris, deja, gali ir neatitikti mini- 
maliij (slenkstinirj) studijq rezultatq reika- 
lavimij (1 lentele) kvalifikacijai ar kreditams 
suteikti. 

Studijavimas yra asmeniska, subjektyvi 
studento veikla. Studijavimo pasekme - stu- 
dentas „kazkq“ pasiekia. Kad galima butq 
nustatyti, kq studentas pasieke, studento 
studijavimo pasiekimai vertinami remiantis 
studijij rezultatq pagrindu suformuluotais 
studentq studijavimo pasiekimq jvertinimo 
kriterijais. Vertinimo metu jvertinti studento 
studijavimo pasiekimai tampa studento stu¬ 
dijavimo rezultatais. Studento studijavimo 
rezultatai lyginami su studijq rezultatais ir 
taip nustatomi studento studijavimo pazy- 
miai, kurie gali tenkinti studijq rezultatq rei¬ 
kalavimus (kvalifikacija, kreditai suteikiami) 
arba netenkinti. 


41 Gali buti ir kolektyviniij pastangij pasiekimas (pvz., ko- 
mandos tam tikras pasiekimas, neuztikrinantis tolesnio da- 
lyvavimo varzybose del nugaletojo titulo). 

42 Kalbos vieneto salutine reiksme, turinti semantiniq arba 
stilistiniq elementq, susijusiq su pagrindine reiksme ( Tarp - 
tautiniif zodziif zodynas, TZZ). Zodis „studijos“ zymi objek- 
tyvum^, o zodis „siekinys“ - subjektyvum^. Zodis „rezulta- 
tas“ implikuoja (vienokj ar kitokj) objektyvum^. 


achievement (any kind of result). A qualifica¬ 
tion (credits) is awarded for a specific achieve¬ 
ment, i.e. outcome (indicator) 41 . 

3 

THE ROLE OFTHE CONCEPT 
LEARNING ACHIEVEMENTVJHEN 
TRANSLATING THE TERM LEARNING 
OUTCOME INTO LITHUANIAN 

In the Bologna process, the concept learning 
achievement is widely used next to the concept 
learning outcome. In order to properly perceive 
this concept one needs to be well acquainted 
with the cultural context of the nomenclature 
of educational terms that functions in a foreign 
country. Thus it is not enough to just under¬ 
stand essential attributes of a concept to be 
translated when transferring terms from one 
educational tradition into another. It is neces¬ 
sary to pay attention to the fact that “different 
languages and linguistic communities use dif¬ 
ferent ways to form concepts and terms. All 
this depends on social, economic, cultural and 
linguistic factors” (the standard “Terminology 
Work - Harmonization of Concepts and Terms”, 
ISO 860:1996) that help to avoid misunder¬ 
standings when a newly named term in the 
target language is back-translated with a differ¬ 
ent term of the source language 42 . The concept 

41 The following logic can also be used for the criticism of 
the term “studijij siekiniai” (en. “ learning objectives ”): 1. Is 
a qualification awarded for endeavours or for achievement? 
2. Is a qualification awarded for any achievement or for a 
specific achievement? 3. How is this “some specific achieve¬ 
ment” named”? Besides a word “siekinys” (en. objective ) al¬ 
ways supposes some subject rather than object; therefore, it 
is semantically quite difficult to validate the use of “siekinys” 
(en. objective ) together with a word “studijos” (en. studies ) 
which signifies an object. 

42 For example, this kind of faulty practice existed for a 
long time when translating a term “stakeholders” as “social- 
iniai partneriai” (en. social partners). However, the practice 
has shown that the term “socialiniai partneriai” were then 
back-translated into English as “social partners” rather than 
“stakeholders”. That is how information was distorted when 
communication between the two educational traditions 
took place. 
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Studijavimo rezultatai isreiskiami stu¬ 
dijavimo pazymiais. Studijavimo pazymiai 
gali buti skaiciai (balai, procentai ir pan.), 
gali buti ir raides (A, B, C, D ir pan.). Kie- 
kviena salis ir aukstojo mokslo institucija 
nustato slenkstinius (minimalius) pazy- 
mius, kuriuos pasiekus laiduojama suteikta 
kvalifikacija ar kreditai. Studentams, desty- 
tojams ir studijp program p kokybes vertin- 
tojams svarbu is anksto zinoti studijij pro- 
gramos rezultatus. Pirmiesiems tai leidzia 
planuoti savo studijij laikij. ir pastangas, 
destytojams - geriau pasirengti darbui, o 
vertintojams - objektyviau jvertinti studijij 
programos atitikimq nustatytiems kokybes 
reikalavimams. 

APIBENDRINIMAS 

Sqvokp bei termini} perkelimas is vienos 
svietimo kulturos sistemos j kitq ir jp dar- 
ninimas turi buti atliekamas ne tik atsizvel- 
giant j: a) skirtings kalbin^ aplinkq, b) esmi- 
nius sqvokos pozymius (apibreztis), bet ir j 
c) visq svietimo terminp nomenklatura eg- 
zistuojanciq skirtingomis socialinemis, eko- 
nominemis, kulturinemis ir profesinemis 
aplinkybemis. Sijvokij darninimo procese 
esminiai stjvokos pozymiai teoriskai pir- 
miausia turetij buti suderinti ir nekelti vie- 
nodo sqvokos supratimo problemos. Taciau 
humanitariniij ir socialiniij mokslp tikrove- 
je (t. y. ir svietimo sistemoje) nejmanoma to 
galutinai pasiekti del savarankiskij ir savitij 
sip mokslp (taip pat ir svietimo) tradicijp 
(mokslinip koncepcijp ir paziurp, jgyven- 
dinimo politikp ir pan.) konkrecioje svieti¬ 
mo kulturineje, socialineje ir ekonomineje 
terpeje. Paskutinis, sisteminis reikalavimas 
turi apsaugoti nuo pavojaus, kad is kalbos, 
j kuri^ perkeltas (isverstas, sukurtas) termi- 
nas, nebutp verciamas atgal j kilmes kalbtj 
jau kitp. reiskinj zyminciu terminu. Kilmes 
salies skaitytojas tuomet atkoduos kitokitj 


learning achievement and a set of attributes that 
lies in it are already an argument of systemic 
level for cognition of concepts of yet another 
educational tradition. This argument validates 
why a term learning outcome cannot be trans¬ 
lated as “studijp pasiekimas” (en. achievement 
of studies) or “studijavimo pasiekimas” (en. 
achievement of studying). The reason for that, 
on the one hand, is the fact that achievement is 
translated into Lithuanian as “pasiekimas” ( An - 
glonas); and this does not allow relating out¬ 
come to “pasiekimas” (firstly, due to defective 
polysemy of terms). On the other hand, any 
achievement, even the one that is below the set 
requirements (standard), is still considered to 
be an achievement. However, we have already 
mentioned that a qualification (or credits) is 
not and cannot be awarded. A qualification (or 
credits) is awarded not for any achievement 
but rather for achievement that correspond 
to (or are higher than) the set requirements - 
or learning outcomes standards. However, a 
word “pasiekimas” (en. achievement) always 
implicates a subjective upshot of an individual’s 
actions 43 ; thus learning should be translated as 
“studijavimas” (studying or learning at HEI) or 
“mokymasis” (learning at school or VET) next 
to the word “pasiekimas” (en. achievement). 
“Studijavimas” or “mokymasis” signifies indi¬ 
vidual’s subjective activity rather than “studijos” 
(en. studies) that objectively take place accord¬ 
ing to the set requirements. Therefore, even a 
semantic connotation 44 of “studijp siekiniai” 
(en. objectives of studies) is strongly question¬ 
able and criticisable. It means that not every 
student’s learning achievement corresponds 
to a learning outcome standard. On the other 


43 There can also be an achievement of group efforts (e.g., 
a certain achievement of a team that does not ensure further 
participation in the competition to win the first place). 

44 A secondary meaning of a linguistic unit that has semantic 
and stylistic elements related to the main meaning ( Diction¬ 
ary of International Words , in Lithuanian). A word “studijos” 
(en. studies ) signifies objectivity while a word “siekinys” - 
subjectivity. A word “rezultatas” (en. outcome ) implicates a 
certain degree of objectivity. 
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1 lentele. Studijavimo pasiekimq, studijavimo pasiekimq jvertinimo kriterijq 43 ir studijavimo rezultatq santykis su kvalifikacijos 
arkreditqsuteikimu 

Table 1. The relation of learning achievements, criteria for evaluation of learning achievements 45 and learning outcomes with 
awarding qualification or credits 


STUDENTO STUDI¬ 
JAVIMO PASIEKIMAI 
(IKI VERTINIMO) 

STUDENT LEAR¬ 
NING ACHIEVE¬ 
MENTS (BEFORE 
ASSESSMENT) 

LYGINAMI SU 
STUDIJAVIMO PASIE- 
KIMy JVERTINIMO 
KRITERIJAIS 

COMPARED TO CRI¬ 
TERIA FOR EVALUA¬ 
TION OF LEARNING 

ACHIEVEMENTS 

GAUTI STUDIJAVIMO 
REZULTATAI 
(PO JVERTINIMO), 
KURIE PARODO 

RECEIVED LEARNING 
OUTCOMES (AFTER 
EVALUATION) THAT 

INDICATE 

STUDIJAVIMO REZULTATy 
PAGRINDU SUTEIKIAMA ARBA 
NESUTEIKLAMA KVALIFIKACIJA 
(AR KREDITAI) 44 

IF A QUALIFICATION (OR CRED¬ 
ITS) IS OR IS NOT AWARDED 

ON THE BASIS OF LEARNING 

OUTCOMES 46 

? 

10 

10 

Suteikiama / Awarded 

? 

9 

9 

Suteikiama / Awarded 

? 

8 

8 

Suteikiama / Awarded 

? 

7 

7 

Suteikiama / Awarded 

? 

6 

6 

Suteikiama / Awarded 

? 

5 

5 

Suteikiama / Awarded 

? 

4 

4 

Nesuteikiama / Not awarded 

? 

3 

3 

Nesuteikiama / Not awarded 

? 

2 

2 

Nesuteikiama / Not awarded 

? 

1 

1 

Nesuteikiama / Not awarded 


prasm^, nei buvo norima uzkoduoti. Pa- 
vyzdziui: a) nejsigilinus j sqvokq ir terming 
learning outcome isvertus j lietuviq kalbq 
terminu „studijq siekinys“, atgalinio verti- 
mo atveju rastqsi didele tikimybe supainioti 
su sqvokomis study aim/objective ar learning 
aim/objective; b) lygiai taip pat terming le¬ 
arning outcome isvertus j lietuviij kalbq kaip 
..studijavimo pasiekimas“, neisvengiamai 
arba atgalinio vertimo atveju painiotume su 
sqvoka learning achievement, arba susidur- 
tume su achievement deramo atitikmens 
paieskos problemomis lietuviij kalboje. Kita 
vertus, patys termino ..studijij siekinys" zo- 
dziai semantiskai konfliktuoja tarpusavyje 
ir akivaizdziai nedera su sqvokos learning 
outcome esminiais skiriamaisiais pozymiais. 
Vadinasi, tiesiogiai verdant terminus is kil- 
mes kalbos j tokiq kalbij, kurios svietimo 
tradicija ir parenkanuj zodziij semantika 

43 Studijavimo pasiekimq jvertinimo kriterijai formuluoja- 
mi studijij rezultatij pagrindu remiantis tam tikrais didakti- 
niais reikalavimais. 

44 Lietuvoje minimalus slenkstinis balas yra 5. 


hand, every evaluated learning achievement 
becomes a learning outcome and always cor¬ 
responds to a particular learning grade which, 
however, sometimes does not correspond to 
the minimal (threshold) learning outcome 
standards (Table 1) for a qualification or credits 
to be awarded. 

Studying/learning is an individual, subjec¬ 
tive activity of a student. Learning achievement 
is “something” that a student has achieved. In 
order to identify what a student has achieved, 
student’s learning achievements are assessed in 
accordance with the criteria for evaluation of 
student learning achievements formulated on 
the basis of learning outcomes standards. Af¬ 
ter assessment, student’s learning achievements 
become student’s learning outcomes. Student’s 
learning outcomes are compared to assessment 
criteria derived from learning outcomes stand¬ 
ards and that is how student’s learning grades 

45 Criteria for evaluation of learning achievements are for- 
mulated on the basis of learning outcomes standards in ac¬ 
cordance with several didactic requirements. 

46 A minimal threshold grade in Lithuania is 5. 
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neatitinka kilmes kalboje egzistuojancios 
termino semantikos (bent vieno esminio 
sqvokos pozymio), belieka ne versti, o pa- 
rinkti tokius zymiklius, kurie is tiesij atitik- 
tq originaliq prasm^, t. y. deretq semantis- 
kai. Taigi, vargu ar sj terminij parinkimo, 
paieskos process apskritai dera vadinti ver- 
timu - tai yra terminij kuryba, neatsiejama 
nuo sijvokij ir terminij darninimo, atsizvel- 
giant j kulturines, socialines ir ekonomines 
aplinkybes. 

Verdant taip pat nedera pamirsti ir skir- 
tingose salyse skirtingomis kulturinemis, 
socialinemis bei ekonominemis sqlygomis 
funkcionuojanciij terminij sistemij (pvz., 
terminij learning outcome ir learning achieve¬ 
ment nesinonimiskas buvimas anglij svietimo 
terminij nomenklaturoje rodo juos zymint 
skirtingas stjvokas, todel reikalauja ir skirtin- 
gai versti j lietuviij ar kokiij kittj kalbtj). Ly- 
giai taip pat svarbu matyti ir vertinti terminij 
(stjvokij) mikrosistemas, kurias gali sudaryti 
labai artimos sqvokos, kuriij esminius ski- 
riamuosius pozymius neisigilinqs svetimos 
svietimo tradicijos spedalistas sunkiai paste- 
bi arba lengva ranka praleidzia nemaciom. 
Taip yra nutik^ su sqvoka learning outcome, 
kurios tiek prasminiai niuansai, tiek kiti mi- 
krosistemos nariai reikalauja j lietuviij svie¬ 
timo nomenklatura salia „studijij rezultatij" 
jsivesti tokias apskritai labai artimas, bet vis 
delto turindas esminiij skiriamijjij pozy- 
miij stjvokas, kaip „studijavimo pasiekimai“, 
„studijavimo rezultatai“, „studijavimo pa- 
zymys“, „studijavimo pasiekimij jvertinimo 
kriterijai“ ir pan. Kita vertus, tikslus s^vok^ 
learning outcome nusakantis terminas anglij 
kalboje, priklausomai nuo konteksto, turetij 
buti learning outcome standard ar pan., ir tai 
leistij isvengti daugelio nesusipratimij, kilu- 
siij verdant sj terming j kitas nadonalines 
kalbas. 


are identified. Grades either satisfy learn¬ 
ing outcome standards (qualification, credits 
awarded) or don’t satisfy. 

Learning outcomes are expressed by 
grades. Learning grades can be either num¬ 
bers (points, per cent etc.) or letters (A, B, C, D 
and others). Every state and higher education 
institution sets threshold (minimal) grades the 
achievement of which ensures awarded quali¬ 
fication or credits. It is important for students, 
teachers and assessors of study programme 
quality to be in advance familiar with study 
programme outcomes. This allows students to 
plan their study time and efforts; teachers are 
enabled to better prepare for their work; and 
assessors are enabled to objectively evaluate 
the compliance of a study programme to the 
set quality requirements. 

GENERALISATIONS 

Transferring concepts and terms from one 
system of educational culture into another and 
their harmonisation shall be performed tak¬ 
ing into consideration not only: a) different 
linguistic environment, b) essential attributes 
(definitions) of a concept, but also c) the entire 
nomenclature of educational terms that exists 
in different social, economic, cultural and pro¬ 
fessional circumstances. In the process of har¬ 
monisation of concepts, essential attributes of 
a concept should theoretically be coordinated 
first of all and should not cause any problems 
related to identical understanding of a con¬ 
cept. However, in the reality of humanities and 
social sciences (i.e. in the system of education 
as well), it is impossible to achieve this because 
of independent and peculiar traditions (scien¬ 
tific conceptions and attitudes, implementa¬ 
tion policies etc.) of these sciences (and educa¬ 
tion in general) in specific cultural, social and 
economic environment of education. The last 
systemic requirement should help to avoid risk 
of back-translating a term that was transferred 
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(translated, created) into one language by a 
term that already means a different concept in 
the source language. A reader of a source coun¬ 
try would then decode a different meaning 
than the one that was encoded. For example, 
a) without seeing into a concept or term learn¬ 
ing outcome and translating it in Lithuanian as 
“studijq siekinys” (en. learning objective), there 
is a possibility to confuse it with the terms 
study aim/objective or learning aim/objective 
when trying to back-translate it; b) the same 
can be said when translating a term learning 
outcome in Lithuanian as “studijavimo pasie- 
kimas” (studying or learning achievement in 
HEI); in back-translation, it can be confused 
with a term learning achievement or we could 
also face problems when trying to find an ap¬ 
propriate equivalent for achievement in the 
Lithuanian language. On the other hand, the 
words of a term “studijq siekinys” (en. learn¬ 
ing objective) contradict each other and clearly 
do not match essential attributes of a concept 
learning outcome. Therefore, when terms from 
the language of origin are to be translated into 
a language which has different educational 
tradition and semantics of the chosen words 
differs from the ones in the language of origin 
(at least one essential attributes of a concept), 
a decision should be made not to translate but 
to choose signifiers that would really corre¬ 
spond to its original meaning, i.e. matched se¬ 
mantically. All the process of searching for and 
choosing terms can hardly be called translation 
at all. It is the process of creating terms which 
cannot be dissociated from harmonisation of 
concepts and terms taking into consideration 
cultural, social and economic circumstances. 


When making translations, it is impor¬ 
tant not to forget that systems of terms func¬ 
tion in different states and under different 
cultural, social and economic circumstances 
(e.g., non-synonymous existence of terms 
learning outcome and learning achievement 
in the English nomenclature of educational 
terms indicates that they signify different 
concepts and require different translations in 
the Lithuanian language). It is equally impor¬ 
tant to see and asses microsystems of terms 
(concepts) that can be comprised of very 
closely related concepts. A specialist from a 
foreign educational tradition finds it difficult 
to see some essential attributes that distin¬ 
guish between the related concepts or simply 
does not pay much attention to that. That was 
the case with a concept learning outcome. The 
notional nuances of it and other members of 
a microsystem require the Lithuanian educa¬ 
tional nomenclature next to “studijq rezul- 
tatai” (en. learning outcome standard) to in¬ 
troduce some other very close concepts that, 
however, have some distinctive characteris¬ 
tics - “studijavimo pasiekimai” (en. learning 
achievements in HEI), “studijavimo rezul- 
tatai” (en. learning outcomes in HEI), “studi¬ 
javimo pazymys” (en. learning grade in HEI), 
“studijavimo pasiekimq jvertinimo kriterijai” 
(en. criteria for evaluation of learning achieve¬ 
ments) etc. On the other hand, a specific term 
that describes a concept learning outcome 
in English should be named, depending on 
the context, as learning outcome standard or 
something like that. This would help to avoid 
many misunderstandings caused by translat¬ 
ing this term into other national languages. 
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